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Stop Guessing!







“The noble choice to 
forgo your status, 
deploy your resources 
or use your influence 
for the good of others 
before yourself.”







Rivkin, Hanushek and Kain, 2005

There appear to be important gains 
in teaching quality in the first year 

of experience and smaller gains 
over the next few career years. 
However, there is little evidence 

that improvements continue after 
the first three years.







"It is so easy to be 
wrong — and to 
persist in being 
wrong — when the 
costs of being wrong 
are paid by others." 

Thomas Sowell, 
US Economist





Better

“We always hope for the easy fix: the one 
easy change that will erase a problem in a 
stroke. But few things in life work this way. 

Instead, success requires making a 
hundred small steps go right…and making 

medicine go right is less often like making a 
difficult diagnosis than like making sure 

everyone washes their hands.”

- Atul Gawande



The Big Question?

When was the last time you learnt 
something about teaching & 

learning which inspired you to 
change what you do in the 

classroom and, having made that 
change, your students’ outcomes 

improved?







The Magic of Metacognition







What is metacognition?

Metacognition is the ability to use 
prior knowledge to plan a strategy 
for approaching a learning task, 
take necessary steps to problem 
solve, reflect on and evaluate 
results, and modify one’s approach 
as needed. 



What is metacognition?

Flavell (1976), who first used the 
term, offers the following example: 
“I am engaging in metacognition if 
I notice that I am having more 
trouble learning A than B; if it 
strikes me that I should double 
check C before accepting it as fact”. 



We need to model 
explicitly the mental 
processes involved in 
learning which we, as 

teachers, can often take 
for granted.



Modelling Metacognitive Processes

















Professor Rob Coe

‘Our strategy should therefore be to 
make the best choices we can from the 
best evidence available, to try it out, 
with an open mind, and see if it works. 
If it does, we can keep doing it; if not, 
we will learn from that experience and 
try something else.’





Exam Conditions Metacognition

• Modelling the thinking as you complete the 
exam paper.

• Checklists for completing certain styles of 
question.

• If…then... for certain command words.

• Real-time answers “written aloud” with the 
pen until your hand hurts…

• Plan something to use before Easter and then 
evaluate its impact…



Consider the bigger picture. What progress 
in understanding/skill do you hope to see?

How do you intend to space this over a 
series of lessons?

What is your objective for a single lesson?

What are the most appropriate metacognitive 
strategies to support that objective?

How will you measure any positive 
impact??









Achievement first…

‘The effect of achievement on self-concept is 
stronger than the effect of self-concept on 
achievement…getting low grades causes pupils’ 
self-concept to decline, which in turn leads them 
to achieve less well…the most important thing 
we can do as teachers to improve students’ self-
concept is to ensure that all pupils experience 
success.’

Muijs and Reynolds, 2011





‘I spent those years when I should have been at school at home, more 
or less. I don’t remember much about those years. I don’t think my 

mother understood. My dad was more amenable because he was more 
intelligent. Then when I met Harry it was alright. That was my salvation. 

Because he cared, love his heart.’









Unfettered teaching and learning

Those of us who learn at Huntington 
do so in a culture of the possible. We 

do not believe that anyone can achieve 
anything; rather, we believe that with 

dedication, industry and know-how 
individuals – both students and 

teachers – can make progress beyond 
what anyone, including themselves, 

could have imagined.
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