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AGENDA  

The meeting will be held at 09:30 via Microsoft Teams 
 
PRELIMINARY ITEMS Item Led by 
    
1 Apologies Verbal D Lowen 
    
2 Declarations of interest Verbal  D Lowen 
    
3 
3.1 
3.2 

Minutes of the last meetings held on  
20 November 2020 
17 December 2020 

 
HEC-2021-029 
HEC-2021-030 
CONFIDENTIAL 

D Lowen 

    
4 Matters arising HEC-2021-031 

CONFIDENTIAL 
K Harvey 

    
STRATEGIC MATTERS Item Led by 
    
5 Chair’s Report Verbal D Lowen 
    
6 Vice Chancellor’s Report HEC-2021-032 

CONFIDENTIAL 
P Slee 

    
7 Estates Major Project Update – Leeds School of Arts HEC-2021-033 

CONFIDENTIAL 
To follow 

T Armour  

    
REPORTS FROM COMMITTEES  Item Led by 
    
8 Report of the Finance, Staffing & Resources 

Committee – 12 February 2021 
HEC-2021-034 
CONFIDENTIAL 

A Gay 

    
9 Report of the Audit Committee – 22 January 2021 HEC-2021-035 

CONFIDENTIAL 
N Whitaker 

    
10 Report of the Governance and Nominations 

Committee – 05 February 2021 
HEC-2021-036 
CONFIDENTIAL 

A West 

    
11 Report of the Academic Board – 10 February 2021 HEC-2021-037 

CONFIDENTIAL 
P Slee 
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12 Report of the Chairs’ Committee – 04 February 2021 Verbal D Lowen 
 
~ Refreshment Break ~ 
 
FINANCIAL SUSTAINABILITY Item Led by 
    
13 Student Recruitment Update 

 
HEC-2021-038 
CONFIDENTIAL 

T Lancaster  

    
14 Financial and Capital Expenditure Update report  

 
HEC-2021-039 
CONFIDENTIAL 

P Harrison 

    
15 Annual Review of Financial Regulations HEC-2021-040 

CONFIDENTIAL 
P Harrison 

    
ACADEMIC QUALITY AND THE STUDENT EXPERIENCE Item Led by 
    
16 Students’ Union Report  HEC-2021-041 

 
B Pereira 

    
17 Academic Assurance Report   HEC-2021-042 

CONFIDENTIAL 
P Cardew 

    
GOVERNANCE & COMPLIANCE Item Led by 
    
18 Succession Planning for the Board HEC-2021-043 

CONFIDENTIAL 
To follow 

C Thomas 

    
19 OfS Regulatory Update HEC-2021-044 

CONFIDENTIAL 
C Thomas 

    
20 Health & Safety update 

 
HEC-2021-045 
CONFIDENTIAL 

T Lancaster 

    
OTHER BUSINESS Item Led by 
    
21 Schedule of Business 2020/21 HEC-2021-046 

OPEN 
C Thomas  

    
22 Any Other Business Verbal D Lowen 
    
Details of next meeting: 
The next meeting of the Board will be an away day held on 07 May 2021 timings and venue to 
be confirmed. The next formal meeting of the Board will be held on 14 May 2021 at 09:30 venue 
to be confirmed. 
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       Shaded items indicate that the Board is being asked to make a decision. 

*Starred items will be taken without discussion unless a member notifies the Chair or Secretary 
in advance that she or he wishes the item to be open for debate 
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OPEN 

Students’ Union Report 
 
 
Purpose of Report 
This report is to summarise the work undertaken by the Students’ Union and inform the Board 
of key issues and developments. 
 
Action Requested 
The report is for information and to note 
 
Key Issues 
This report provides an overview of the current work and activity of the Students’ Union. This 
includes successes and achievements, Officer objective and activity updates and an update on 
the delivery of our Strategic Plan. 
 
Appendices 
Appendix A: Analysis of Student Feedback 
 
Author 
Name: Barbara Pereira, Union Affairs Officer 
Date: 19 February 2021 
 
Approval Route 
Name: Barbara Pereira, Union Affairs Officer 
Date: 19 February 2021 
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Students’ Union Report 
 
Introduction 
 
An update for the Board of the significant events, achievements and occurrences in the 
Students’ Union since the last meeting of the Board of Governors. 
 
 
Synopsis of how the SU is doing 
 
The announcement of the third lockdown in January has forced us to revisit the operational 
plan for the year in order to adapt, refocus our work, and be realistic about what we can 
achieve in the remainder of this challenging year. Students have been clear with us that they 
want us to help them with tuition fee refunds from the Government, accommodation 
refunds and/or contract breaks, mental health and loneliness. So, we have pivoted our work 
to do just that for the remainder of the year. 
 
The Hive venues have been closed since the second lockdown and we do not envisage them 
reopening now until September. Staff in those areas are currently on full-time furlough. The 
closure of the Hive venues has obviously impacted us financially and has also resulted in a 
reduction in income from our partnerships such as those with Amber, Dominos and Voodoo. 
The financial challenge this presents has been offset by a number of cost-saving measures 
which our Board of Trustees asked us to implement including the use of the furlough 
scheme to reduce all staff hours to 80%. We have also been able to claim on our Business 
Interruption Insurance. 
 
The pandemic has had an impact on our Trustee Board. One of our student trustees has had 
to withdraw from their course and therefore resign as a Trustee; the Chair of our Board has 
had to resign to concentrate on his work for the NHS and a Lay Trustee has indicated that he 
will need to stand down in the Summer due to the impact Covid has had on his business. We 
will be going out to recruit two new Lay Trustees shortly. 
 
 
Achievements and Successes 
 
The biggest highlight for us is the development of a strong relationship with the University 
in the light of working together to navigate through the challenges the pandemic continues 
to throw at us and our students. We have weekly catch ups with the DVC Resources, 
University Secretary and the Director of External Relations and these have been helpful in 
dealing with issues such as accommodation refund and access to the Hardship Fund. Also, 
being able to share insight into what students are saying has been helpful for both us and 
the University. 
 
Other successes include society memberships, which now stand at over 2,000 (compared 
with 1,937 last year) and we have trained 80% of Course Reps (compared with 73% last 
year). 
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Strategic Plan Update 
 
Although this year is a year zero for us with regards to the Strategic Plan whilst we respond 
to the pandemic, we have achieved the following: 
 

• Digital communities for Course Reps and Student Communities have been 
established and seeing good levels of engagement. 

• Our proposal, alongside the Graduate School, to develop and improve Postgraduate 
Research representation was approved by the Research Degrees Sub-committee, 
Research & Enterprise Committee and Academic Board. 

• The Hive venues were made Covid-secure prior to September and those measures 
will remain in place for when we re-open. In the meantime, an online events 
programme for students has been established. 

• The Students’ Union Democracy Review was approved by the Annual Student 
Members Meeting and the Board of Trustees. 

• This year’s Annual Student Survey received over 2,000 responses. 
 
 
Officer Update 
 
Students Deserve Better 
As a result of the national lockdown, students’ priorities and thus feedback received has 
shifted. The Students’ Union has carefully reviewed its priorities and the work that will be 
delivered over the next six months. Where the Officer priorities were their objectives, we aim 
to be dynamic in our approach to student feedback, making this our priority and so will report 
on student feedback for members of the Board and how the Officer team is tackling these 
areas of concern. 
 
Students Deserve Better Campaign 
The Students’ Union Officer team recently wrote a blog to students detailing the priorities of 
the Officer team it can be found here or with the following link. Further information and 
updates will be provided to the board in due course.   
https://www.leedsbeckettsu.co.uk/articles/leeds-beckett-students-you-deserve-better 
 
Teaching & Learning  
The safety net has been very well received by students and the Education officer is working 
with QAS to answer FAQs, as requested by students. Furthermore, students have reported 
that their teaching and learning experience has been varied as a result of online learning. The 
standardisation of lecture capture this academic year has been very well received by students; 
use of this is supporting independent study, preparation for online assessments and is 
providing indirect specific support to students from underrepresented groups such as 
students struggling with their Mental Health, students that are parents/carers, and disabled 
students, to name a few.  
 
Feedback has highlighted the additional costs as a result of the pandemic where students 
hadn’t planned, examples include printing of materials. The cost of this at home has been 
reported as significantly higher, in comparison to the facilities available on campus. The 

https://www.leedsbeckettsu.co.uk/articles/leeds-beckett-students-you-deserve-better
https://www.leedsbeckettsu.co.uk/articles/leeds-beckett-students-you-deserve-better
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Officer team are continuing to work with the Student Money team to provide support to 
students where needed.  
 
Students have reported pockets of successful practice across the University that can be taken 
forward, examples include where lecturers provide time before and in between lectures for 
students to engage with each-other, building a sense of community. These relationships and 
support networks have been described as vital to the current student experience. Students 
who have access the library on campus have reported satisfaction with the spaces and 
services offered and would like to feedback their thanks to colleagues for providing a safe 
space. 
 
Tuition Fees  
Students are reporting that they would like tuition fee reimbursements as they are not able 
to access campus and facilities marketed as a result of the pandemic. The Students’ Union 
Officer team stance is that the responsibility to reimburse tuition fees lies with the 
Government, and not the University. The Officer team are in support of campaigns such as 
Students United Against Fees (SUAF) and the Education officer has been asked to support the 
advisory group, where the Officer team can contribute feedback and support campaigns. 
SUAF plans to provide education materials to students, resources and materials to lobby MPs, 
regulators and the Government. 
 
Students’ Finances 
Recently the Government released an additional £50m in hardship support to students, of 
which a sum has been presented to LBUs COVID-19 Hardship fund. The LBSU Officer team 
contributed evidence to this release including meeting MPs such as Alex Sobel and Paul 
Blomfield, the Universities Minster, Michele Donelan, and sending evidence to a number of 
APPGs. The Officer team continue to work with colleagues in the Student Money team, 
encouraging students to apply for this support and promoting accessibility as well as the 
University’s communications team to support how best our students want to hear about key 
updates.  
 
Additionally, NUS are encouraging the Universities’ Minster and the Secretary of State for 
Education to reintroduce maintenance grants in the next budget. The COVID 19 hardship fund 
is well received, however it is clear that this is not enough to support students. This funding 
will not solve the systematic issues that have placed students in difficult positions. Student 
poverty will not disappear overnight, and issues such as digital poverty, accessing education 
and the rise in the cost of living have always impacted students and will continue to, until we 
provide clear support to students. Education officers nationally have highlighted this issue 
and are due to meet shortly to discuss this further. Feedback will be reported in due course. 
 
Housing  
Students living in Houses of Multiple Occupancy (HMOs) have requested to be released from 
their tenancy contracts early as they are not able to live in this accommodation. It's important 
to highlight that students who may have travelled to their family home may have to pay rent 
to live there, thus paying double rent for their student accommodation and family home. In 
addition to this, there are instances of International students who travelled home before 
lockdown in the UK was announced, and have been unable to travel back to the UK, meaning 
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they are paying for accommodation they are not staying in. The Union Affairs Officer and 
Welfare and Community Officer have been creating links with officers across Leeds to come 
together with an aim to lobby private providers, gaining support from Alex Sobel MP and 
colleagues from the various UET teams. In addition to this, the Union Affairs Officer is 
representing the team in discussions with the National Union of Students’ (NUS) in the 
national campaign and efforts of ‘Students Deserve Better’ with one of the aims to tackle rent 
rebates nationally with a call on the government to provide compensation with rent rebates 
for those affected. Further updates on this work will be updates at future boards.  
 
Tackling Isolation 
The Students’ Union has been working with events companies and collaborating with other 
departments within the university to provide online events and wellbeing support. During the 
November lockdown the SU provided over 12 online events, with several additional online 
events booked for the current term. The goal throughout all of the Officers’ team’ work since 
the very first lockdown has been for students to have as best of an experience as possible 
within the current circumstances, whilst working with the University to look ahead for the 
future. A major focus for the Activities and Events Officer has been to enable students to have 
the opportunity to better connect with each other online, which in turn would support the 
feeling of isolation our students have been reporting. The Students’ Union is currently 
working with its various societies and student groups to provide additional support and funds 
for student-led online events. Additionally, the Officer team has responded to students 
struggling with their mental health and feelings of isolating in accommodation settings. Most 
recently this work has involved collaborating with the University’s residential life team to 
provide isolation packs and information booklets and the team hopes to, with the lift on 
restrictions to be involved in more outreach work to support these students as much as 
possible. The officers continue to reach out to students using social media and are in the 
process of developing a social media campaign that aims to provide well-being support for 
students.  
 
Communication 
Students are continuing to report to the Students’ Union that they are wanting more 
information on progress of the University’s endeavours to plan ahead for the future, including 
questions regarding graduation and next academic year. The relationship building with the 
DVC Resources and Director of External Relations has been critical to the Students’ Union in 
representing and responding to these student queries. Creating this consistent loop of timely 
information and regular communication between the University and students has been a key 
focus for the Union Affairs officer this term. As part of this work, the SU has been successfully 
working with the University to create an opportunity for students to have their questions 
answered in an event called ‘Ask the University’ which is due to take place on the 25 February 
2021. This event will allow, in a controlled setting for students to raise their questions in 
advance of the session and allow for more clarity on the complexities the University is faced 
with, whilst also providing students with the direct assurance from the University that it is 
doing as much as it can to support students in COVID 19. 
 
Academic Representation – Student Feedback 
An analysis of the student feedback received up to January 2021 this academic year, via the 
Course Rep program, is included as Appendix A. 
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Appendix A – Analysis of Student Feedback 
 
 
Purpose of Report 
This appendix to the Students’ Union Report provides an analysis of student feedback received 
through the academic representation programme in the 2020/21 academic year thus far. 
 
Action Requested 
The report is for information and to note 
 
Author 
Name: Bridie Faulkner, Research & Insight Analyst 
Date: 27 January 2021 
 
Approval Route 
Name: Sherry Iqbal, Education Officer 
Date: 29 January 2021 
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Analysis of Student Feedback 
 
School Forum Feedback 

1. A link to the Student Feedback Action Plans for each School is provided within the 
coversheet for the Students’ Union report as Appendix B. 

 
2. Student Voice 

Most students who addressed this feedback area in varying Schools felt that their 
departmental staff and tutors were actively seeking out and/or acting on their 
feedback. For example: 

“Pretty much everything we feedback on gets changed. They always do their 
best to fix things we’re really happy with that. People have commented that 
since first year that they have never been in a school environment where 
they are so efficient at changing things.” – Level 5 Illustration 

“there are lots of opportunities to give feedback. The lecturers are more 
than willing to work with us and see what’s best for us moving forwards 
course wise.” – Level 6 Law 

“… Quite a few of our tutors ask for feedback at the end of each session 
going forward into the next one so it’s continuous feedback rather than at 
the end of each module. Our feedback is being taken on board…” – Level 5 
Primary Education 

“I feel that the tutors seek out feedback often and have so far been very 
open to any suggestions or discussions brought up.” – Level 7 Responsible 
Tourism Management  

A few concerns were raised, however. For example, a Level 6 Biomedical Science student 
was concerned about the lack of mid-module review opportunities for all modules. 
Alternatively, some students in the school of Health & Community Studies suggested the 
need for more anonymous feedback opportunities.  

3. Learning Community 
One of the most consistent themes across the student feedback rasied concerned the 
lack of a learning community attributed to online learning. Many students who 
addressed the issue felt that it was difficult getting to know and/or interact with fellow 
course members and/or staff without meeting and/or interacting face-to-face. For 
example: 

“With it all being online it has made making relationships both with staff 
and other students a lot harder. With using breakout rooms relationships 
have started to form it’s just taken a bit longer than it would have done 
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normally and we haven’t met anyone face to face.” – Level 4 Physical 
Education 

“The learning community has been non-existent this year in L6 sport and 
exercise science as we have not had on campus time to be able to meet and 
communicate with our module groups.” – Level 6 Sport & Exercise Science 

“… As a first year student, it’s hard to make friends anyways, but not having 
enough face to face seminars it makes it much more difficult. Students didn’t 
have a proper freshers week, they don't really know anyone in their seminar 
classes.” – Level 4 Law 

Alternatively, a student in the School of Built Environment, Engineering & Computing 
attributed the lack of learning community to being a mature student on an 
undergraduate course: 

“Mature students I talk to feel very left out when starting a bachelor course 
because they are older. Mature students are being left out of friendship 
groups because they have full time jobs or families.”  

Those that felt their learning community was sufficient tended to cite online group 
chats, course society events, group work opportunities and interactive learning 
sessions (such as using breakout rooms) as helpful, although others felt that the latter 
two reinforced the lack of community due to low participation and engagement. For 
example: 

“The learning community is very positive for my course, I think the dream 
team challenge definitely helped, especially with not being able to mix 
properly due to Covid:) group chats have been made and we feel these have 
been thoroughly useful.” – Level 4 Biomedical Sciences 

“… I’m also part of the dietetics and nutrition society - really great team of 
people with almost weekly events.” – Level 7 Dietetics  

“Online seminars feel impersonal and isolating, especially when in a 
breakout room where you can't see or hear people and they only talk in the 
chat box. Breakout rooms have lots of awkward silences.” – Criminology & 
Psychology 

Some students who have been studying at Leeds Beckett prior to online learning also 
cited having existing course friendships as a reason for a sufficient learning community 
this year. For example: 

“I think level 5’s are lucky that throughout level 4 we got to be in a 
classroom together and go out together so we had a community going into 
level 5. With the online sessions we have breakout sessions where the 
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teachers aren’t present which is a great opportunity to talk about how 
everything is going.” – Level 5 International Tourism Management  

“We do lots of group work on Zoom. Because we are on the second year we 
know each other pretty well so I think it has been easier. Everyone misses 
the opportunity to chat between lectures.” – Level 7 Counselling and 
Psychotherapy 

4. Academic Support 
It is difficult to discern the overall sentiment and/or patterns within and across the 
different schools as satisfaction with academic support is inevitably subjective relating to 
student needs and expectations on the one hand but also seems to be module/tutor-
dependent on the other hand. As explained by a student in the School of Education 
Forum:  

“There is 50/50 split with positive and negative experiences through 
personal experiences this year. It seems to be that some lecturers and 
supervisors aren't as helpful and supportive as others.”  

Nonetheless, students who expressed satisfaction with academic support tended to cite 
additional support provisions and/or tutor attributes, such as: 

• Regular 1-2-1/small-group meetings with module tutors/academic advisors  
• Assessment support workshops 
• Understanding and empathy of current issues students face, such as mental health 

and the impact of COVID 
• Timely and helpful email responses 
• Willingness to help 

 
In contrast, students who expressed dissatisfaction with academic support tended to 
cite: 

• Lack of additional support provisions, such as 1-2-1, small-group or assessment 
Q&A sessions 

• Lack of understanding and empathy about current issues students face, such as 
mental health and the impact of COVID 

• No or slow email responses from tutors, which delays student progress 
• Increased difficulty of seeking help compared with in-person learning where 

students can simply ask the tutor during and/or after a session and receive 
immediate clarity  

• Lack of detail and/or clarity in answers on course discussion boards 
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5. Assessment & Feedback 
Most concerns about Assessment & Feedback that were raised across multiple schools 
were not necessarily present across all courses or course modules within the given 
schools. Again, this implies that some issues are module/tutor-dependent rather than 
generalisable at a course or school level. However, a handful of the concerns could be 
attributed to the three-term structure put in place for the current academic year. The 
following analysis is separated into three sections: assessment guidance, assessment 
deadlines and assessment feedback. 

 

Assessment guidance  

Assessment guidance considered vague and/or lacking clarity: 

• i.e. despite receiving guidance, students still felt unsure and confused about how 
to approach and complete their assessment(s).  

• This feedback was fairly common, raised to varying extents across 7 of the 11 
schools included in this analysis (BEEC, Education, Sport, ETHM, Arts, Clinical & 
Applied Sciences and Health & Community Studies). 

• Students were from varying courses and levels, although a Level 4 student in the 
School of Education emphasised the issue as being particularly problematic for 
first year students who are less experienced with academic writing standards. 

• Many of the students who raised this issue suggested that the provision of 
assessment support sessions/resources in addition to the assessment briefs could 
improve clarity, such as 1-2-1 meetings, live Q&A sessions, FAQ documents or 
detailed step-by-step guides.  

• These suggestions are bolstered by the feedback from students who felt that 
assessment guidance was sufficient, as they tended to highlight the provision of 
clear and detailed instructions, 1-2-1 or group assessment support sessions, 
marking criteria and/or previously submitted examples as particularly helpful. 
 

Sufficient assessment guidance not provided early enough in the module: 

• i.e. most modules provide assessment guidance at the start of/early in the term 
but some modules did not. Although, whether this meant any guidance or more 
substantial guidance/support is not known in some cases. 

• This was a less common issue, only reported by a handful of students from the 
School of Built Environment, Engineering & Computing, Health & Community 
Studies, Sport and Business. 
 
“Most students feel overwhelmed with the portfolio for PFP as this was 
not explained to students until last week and it is due in next Monday!” – 
Level 7 Social Work student 
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“… all the help has come too close to the deadlines” – Level 5 Sports 
Nutrition  

Lack of clarity over how lecture content relates to assessments: 

• i.e. some students feel unsure about what and how lecture content should be 
applied to their assessments.  

• This was raised by a handful of students from the School of Arts, Clinical & Applied 
Sciences, Business and Sport. 
 
“Explanation for the first assignment that took place halfway through 
the Teaching Block was too vague which confused students. Set up a 
step-by-step guide that goes through every step of what needs to be 
done on the assignment in regards to its layout and any weekly 
materials that are relevant to the assignment.” – Level 5 International 
Business  

Assessment deadlines 

Unreasonably timed assessment deadlines: 

• i.e. some students feel that the assessment deadlines are set at unreasonable 
times, namely when staff are uncontactable. 

• This was specifically reported by students in the School of Education where the 
deadlines were at 4AM. For example: 
 
“Would it be possible to change submission deadlines from 4am to 
something more reasonable i.e. 12pm. This would provide students with 
more time to get in contact with academic staff in case of any issues. For 
example, Turnitin not working or mitigating circumstances.” – Level 5 
Primary Education  

• A student in the School of Health & Community Studies expressed similar 
concerns but in relation to deadlines being in the immediate new year as staff 
tend to be on annual leave over the Christmas period.  
 

Crammed deadlines: 

• i.e. some students felt that deadlines within modules (i.e. mid-term and end-of-
term assessments) and across modules were crammed.  

• This was reported by a number of students from the 7 of the 11 schools included 
in the analysis, including Clinical & Applied Sciences, ETHM, Health & Community 
Studies, Social Sciences, Sport and Business. 
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• In particular, crammed deadlines was attributed to the shorter term lengths by 
some students addressing this issue: 
 
“Students have pointed out that due to the change in term lengths the 
end of module assignment and mid-term assignment have a short time 
between them, causing issues for students to successfully complete the 
second assignment without feeling they are rushing it, this is also due to 
the inability to start the second assignment until the first has been 
competed due to the module content not correlating until after that 
point.” – Level 7 International Hospitality Management  

“A lot of students I have spoken to are stressed about meeting this years 
deadlines, as learning is now taking place in 8 week blocks we have a 
much shorter timeframe to complete assignments, this block we have 2 x 
4000 word essays, which were given to us within week 3 of learning and 
most students have said that they felt they were unable to start the 
assignments at that point due to the small amount of content we had 
been taught.” – Level 5 Business Studies 

Little or no gap between end of module teaching & assessment period: 

• i.e. some students reported having to start working on assessments before the 
module teaching has ended in order to meet deadlines. 

• This was reported by students across various schools including Clinical & Applied 
Sciences, Business and ETHM. For example:  
 
“We have also recently been informed that our teaching doesn't finish 
until 3 days prior to the due date for EM module.” – Level 5 Business 
Studies 

“… many of the students, like me, seemed to have to decide to put 
studying the content to one side while doing the assessments during the 
weeks preceding the submission of the latter.” Level 7 Responsible 
Tourism Management 

Preference for split assessment components: 

• i.e. a handful of students from the Schools of Cultural Studies & 
Humanities and Business expressed dissatisfaction with the move to one 
end-of-term assessment rather than two assessments (one mid-term and 
one end-of-term) associated with the new three-term academic 
structure, as they felt it put greater pressure on them to achieve well.  
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“Concerns surrounding the decision (for some classes) to request one 3k-
4K word count essay / learning journal instead of requesting for two 
separate essays to be completed. A lot of people feel pressure because of 
the fact that their grade for that class rides solely on how they perform 
in this one assignment. People preferred having two smaller assignments 
because it meant if you did badly in one then you could have a second 
opportunity to bring your mark up in the second assignment.” – Level 6 
English & History 

Assessment feedback 

Whilst many students reported that assessment feedback was timely and constructive, 
others felt that it was not so sufficient. The key themes in this area included:  

Late feedback and/or not receiving feedback before completing and/or submitting 
subsequent assessments: 

• i.e. receiving feedback later than the indicated timeframe and/or having to start 
working on/submit assessments before receiving feedback from earlier 
assessments in modules where there are multiple components.  

• This was a widespread concern, raised by several students across 7 of the 11 
schools included in this analysis, including BEEC, Health & Community Studies, 
Education, Law, Social Science, Arts and ETHM.  

• For these students, it meant that they were potentially carrying over mistakes 
and misunderstandings to new assessments that could have been resolved upon 
receiving feedback. For example:  
 
“We didn't get the results and feedback of our first course work in time 
to use it before we submitted our second lot of coursework. Provide 
feedback from previous coursework before the next course work is due 
to be submitted and early enough to use to improve the work.” – Level 4 
Construction Management  

Feedback as generic and/or lacking detail: 

• i.e. some students felt that the feedback was not personalised and/or not 
thorough enough, such as vague comments, only providing grades, or focusing on 
only positive or negative aspects rather than both.  

• This was reported by a number of students across 6 of the 11 schools included in 
this analysis, including BEEC, Health & Community Studies, Law, Social Sciences, 
Arts & ETHM.  
 
“Feedback too generic so people don’t know what level they are 
specifically working at.” – Level 7 England and Wales Law 
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“We got some feedback last week from an assignment and it was mainly 
what we did well. It wasn’t how you could improve so more on how we 
can improve and get into a higher grade would be better.” – Level 6 
Working with Children, Young People and Families 

“Some courses the tutor will tell you the feedback is available on VLE but 
on the VLE you see just marks but not feedback. Marks are different to 
feedback and you want to see this is what you did, this is what you 
should have done. I emailed my tutor for the feedback and she sent it to 
me but that would be a lot of everyone did this. If they could be specific 
enough to tell us where exactly the feedback is and not just the marks.” 
– Level 7 Data Science 

Inconsistent modes of feedback across modules/tutors: 

• i.e. some tutors provide written feedback whereas others provide verbal.  
• This was reported by a handful of students from the Schools of Health & 

Community Studies and Social Sciences. For example: 
 
“… some were given a grade area some giving written feedback some 
verbal. It was all different.” – Level 7 Social Work 

“Students wish to know if it is possible to receive more informed 
feedback from submitted work on turnitin? The feedback we receive for 
submitted work so far seems to vary significantly with some assessors 
providing voice notes and others just leaving a few words.” – Level 7 
Psychology Conversion 

6. Organisation & Management 
Satisfaction with organisation tended to vary greatly within and across schools, 
reflecting the more module-/tutor-dependent experience discussed previously. Of the 
several students who did express satisfaction in this area of feedback, they tended to 
highlight aspects including availability and accessibility of module 
information/content/resources online, communication of module information and 
reasonable timetabling.  

“All my folders on the VLE MyBeckett are really organised into the 
different weeks. I can find everything I want to do on each week.” – Level 
5 Computing for Business 

“Everything was recorded before the start of the term, so all her lectures 
were recorded and ready for day 1. The other lecturer also did the same 
and recorded every lecture before the start of the year and also recorded 
face to face sessions and uploaded them.” – Level 5 Computing 
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“Course is well organised, and all of the lectures are listed in the module 
handbook. Any changes to schedule are communicated via lectures and 
emails.” – Level 7 Sound & Music for Interactive Games 

“Changes have been communicated effectively and the tutors have 
adapted to our requests very quickly.” – Level 7 Responsible Tourism 
Management 

“This term has been very nice and spread out.” – Level 4 Primary 
Education 

However, many other students did not share the above thoughts on experiences of 
course/module organisation and management. 

Insufficient and/or inconsistent availability and accessibility of sessions and/or lecture 
content: 

• Perhaps the most prominent concern across schools was that sessions and/or 
lecture content were not uploaded online on time/within a reasonable time. This 
was reported by a number of students, predominantly from the School of Clinical 
& Applied Sciences, Social Sciences, Business and Cultural Studies & Humanities.  
 
“Organisation for our … module has been a bit of a mess - slides up an 
hour before a lecture when I’m aware they are meant to be up 24 hours 
before.” – Level 7 Dietetics 

“Advances in Pharmacology module, we did have a lot of problems with 
the lectures. They have not always been uploaded in time. Sometimes 
the lecture is uploaded on the same day that we have the tutorial session 
it was expected that we go through the content and go through it all to 
be able to have a discussion about it in the tutorial session. A lot of 
students weren’t able to do that because there wasn’t enough time 
between the lecture being uploaded and the tutorial session.” – Level 6 
Biomedical Sciences 

“Posting recorded lectures on MyBeckett takes a little too long for some 
students which pushes back their intended times to go over the lectures 
and missed points. Lecturers should try to post recorded lectures as soon 
as possible on MyBeckett rather than wait a day or two.” – Level 5 
International Business 
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• Another concern across a number of schools was that live sessions were not 
always recorded and therefore uploaded online. This was reported by some 
students in the School of Clinical & Applied Sciences, Social Sciences, Sport, 
Education and Business.  
 
“Not all of the seminars are being recorded and uploaded, so people are 
missing out on essential information.” – Level 4 Sports Development 

“It’s been a bit inconsistent. Could seminars be recorded as well, some 
lecturers record them and others aren’t.” – Level 5 Primary Education 

• Where sessions were uploaded, some students expressed concerns about the lack 
of audio (i.e. just PowerPoint slides) or poor audio quality. Similarly, a student 
from the School of Education and another from the School of Arts also raised 
concerns about accessibility issues pertaining to not being able to see the tutor 
speaking which is important for partially deaf students and lack of subtitles, 
respectively. 
 
“We have recently had 2 pre-recorded lectures that have just been a 
PowerPoint that you go through yourself and there is no talking. Some 
people find that quite difficult to just read and understand they need 
someone to explain it to them rather than a PowerPoint with a big piece 
of text.” – Level 4 Primary Education 

“… a lot of background noise in recorded lectures to the point that it 
becomes nearly impossible to listen and focus. For example, in the 
lectures of week 4 there was what I could only describe as pots and pans 
being banged around in the background of the lecture which continued 
throughout a good proportion of the video.” – Level 4 Law 

“It would be helpful to see tutors in a video as they are speaking as I’m 
partially deaf so it’s hard for me to do everything online. Being able to 
see someone helps me as I can see how their lips are moving. Even just 
engaging with it seeing someone there is nicer than just having a video.” 
– Level 4 Primary Education 

“Concerns have been raised about the lack of adjustments made for 
students with accessibility issues, despite the issue being raised by the 
students affected. Other lecturers have switched to Microsoft Teams 
which provides subtitles of speech.” – Level 5 Entertainment 
Management  
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• A handful of students also experienced lecture cancellations which were not 
rearranged, although this was only raised by students in the School of Clinical & 
Applied Sciences and Health & Community Studies.  
 
“People were unhappy in some instances where they would log on to collaborate 
for a live session and wait for a long time only for it to be cancelled after waiting 
for long.” – Level 5 Nutrition 

“we had a lecture cancelled because of technical issues and we weren’t made 
aware until after the lecture time slot.” – Level 4 Biomedical Sciences 

“We’ve had a few of our lectures cancelled either due to staff sickness or IT issues 
but those lecturers haven’t been rearranged. When we ask tutors, they said they 
don’t have the time.” – Level 5 Adult Nursing 

Inconsistencies in the platforms/apps being used within and/or across modules: 

• A concern put forward a number of times was that different tutors within and/or 
across modules were using varying platforms/apps to deliver modules and 
students would prefer consistency.  

• This was raised by a handful of students from the School of BEEC, Social Sciences 
and Arts.  
 
“The difficult side to this is the sheer number of different apps used.” – 
Computer Forensics & Security 

“Some tutors are using different platforms, some using Panopto, some 
using Teams, some using Blackboard collaborate which is a bit confusing 
especially for international students.” – Level 7 Data Science 

Timetabling issues: 

• Several students highlighted issues relating to timetables not accurately 
indicating which sessions are live or pre-recorded, although this appears to be a 
technical issue rather than module-/course-/school-specific.  
 
“MyBeckett timetable sometimes does not reflect the course content - 
i.e. it says its online live and its actually pre-recorded or vice versa.” – 
Level 7 Psychology of Sport & Exercise 

• A number of students from varying schools (including the School of Education, 
Social Sciences, Sport, Cultural Studies & Humanities and Arts) suggested that 
timetabling should factor in breaks and/or less condensed days as they are 
struggling to work on a computer screen for sustained periods and/or stay 
focused.  
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“Online learning has been a bit tough, definitely struggling with the physical blue 
light headaches” – Media Communication Cultures 
 
“There is one day when we have 3 seminars and lectures all 2 hours long and 
there’s only an hour break in between one of them and one rolls on from the next 
which is a bit full on for a day. This will be bad for mental health as well as on the 
9-5 day students will be so tired by the end and students won’t get out all day 
and will be staring at a screen all day so maybe breaking it up a bit more. It 
seems like a long time to be on a computer.” – Level 4 Primary Education 
 

Difficulty accessing module information/content/resources online: 

• i.e. whereas some students found that module information/content/resources 
was well-organised, such as into weekly folders, others reported quite the 
opposite.  

• Although, this was only reported by a handful of students from 3 schools, namely 
the School of Sport, Business and Health & Community Studies: 
 
“Some students have approached me to say that the structure of online 
classes can be ambiguous. I agree with this as I find that it is hard to 
access all course materials when they are spread across many different 
areas within the Module page. Some links are not labelled clearly, and 
others are put in completely different folders to where you might find the 
resources you need.” - Business Management  

“The information is dotted around MyBeckett site and is not always easy 
to find” – Level 4 Adult Nursing  

“No [MyBeckett is not universal/standardised across modules], it’s 
different across them and it makes it hard to navigate and find things. It 
would be appreciated and much easier if it was the same for all 
modules.” – School of Sport 

7. Teaching & Learning 
Many students praised the way their courses/tutors had transitioned to online learning 
and delivered modules given the circumstances. Several also expressed satisfaction with 
the modules in terms of interesting and enjoyable content. For example: 

“The tutors have done an amazing job going from in person to online. It’s 
been as seamless as it can be, and they’ve really taken on board the 
feedback that has been given and implemented it so well.” – Level 5 
Primary Education 
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“The staff on the course are really making an effort to create exciting 
modules. The content is very engaging, accessible and stimulating. Also, 
the tutors provide great additional activities and reading.” – Level 7 
Responsible Tourism Management 

“The course is wonderful and stimulating. Every topic inspires, and the 
lectures really lend to ideas for assignments. We're all learning a lot, and 
enjoying the course thoroughly, thank you for creating such a brilliant, 
exciting and dynamic space.” – Level 7 Race, Education & Decolonial 
Thought 

Overall, many students perceive online learning as convenient: 

• i.e. many students have recognised that much of their courses can be taught 
successfully online and, in doing so, it can be more convenient than in-person 
teaching for all students but especially commuters, parents and disabled students. 

• This is especially the case when sessions are recorded so students can pause, 
rewind or refer back to sessions at a later point. 

• This was reported by students from the School of Education, Business, Cultural 
Studies & Humanities and Arts.  
 
“The online sessions and recordings seem to be very convenient and 
easier to access, especially for students who commute.” – Childhood 
Studies 

“It has been really well managed. I’ve found it much easier to attend 
seminars that I might not have been able to before due to childcare. It’s 
been a really positive thing in some ways.” – Level 6 English & History 

“It is hard being in the same room working all the time and not having a 
change of scenery. At the same time I believe it's a lot less stressful 
working at home where you are in a comfortable environment and don't 
have to rush out into the cold and rain to try and catch public transport.” 
– English & History 

“People like the fact that lectures are pre-recorded as can easily pause 
and rewind.” – Business Management with Marketing  

However, students from certain courses feel that online learning is unsuitable:  

• i.e. more practical-based modules cannot be (successfully) completed remotely 
• This was an issue raised almost exclusively by students in the School of Arts 

studying Dance, Music Production, Music Technology and Interior Architecture 
and Design.  
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• They were particularly concerned about the lack of access to specialist equipment 
and facilities required for their practical experience and skills development.   
 
“With dance it’s been a bit more difficult in terms of the practical lessons 
because we have limited spaces in our bedrooms or kitchens. For the 
lectures it’s worked really well so we’ve had that connection with other 
people as it is live and not pre-recorded.” – Level 4 Dance 

“For Dance it’s been harder for the tutors in our practical sessions to give 
feedback on Zoom. Because there are so many of us you end up being 
small squares and it’s harder for them to notice all of us and it goes onto 
2 pages.” – Level 4 Dance 

“One of the things I’ve find frustrating is that because we can’t go into 
University we’ve been told that we won’t be marked down because we 
have to do it all at home. But at the end of the day it’s not just about 
getting a degree this is my portfolio for getting jobs and if I’m not able to 
access the things I’m paying for and therefore it won’t be as good.” – 
Level 6 Music Production 

“For a practical subject such as Music Tech, it doesn't really work. We 
need access to the studios, the labs and all the equipment and software 
but have such a limitation / no access at times. Obviously, there's only so 
much the University can do in these times but so far the lectures and 
online content just doesn't seem worth the full £9k.” – Music Technology 

“In general, the main consensus is that doing a design course at 
university online is almost impossible ... More open access to the studio 
is needed, as studio time for my course is so important and influential for 
our final designs and therefore grades.” – Interior Architecture & Design 

Students from a wider array of practical-based courses similarly expressed concern 
about their practical experience: 

• i.e. students undertaking courses with industrial placements are unsure about 
what the limited or cancellation of industrial placements means for their degree 
and/or future prospects. 

• Students concerned about this tended to be from the School of Health & 
Community Studies, Sport, Education and ETHM.  
 
“Students are worried that due to Covid they won’t be able to complete the 120 
hours which has been kept the same even though we've been placed in lockdown. 
Many companies aren’t offering placement due to Covid.” – Level 5 Sports & 
Exercise Science 
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“Do we know what’s happening with placement? My first placement got cancelled 
a week in, but we’ve also missed out on a lower key stage placement and we don’t 
know if that’s being added back in again or not.” – Level 5 Primary Education 
 
“We’re struggling with volunteering. I contacted the prison charity and agreed to 
have a place and then it got cancelled last minute.” – Level 4 Events Management 
 

Preference for live sessions rather than pre-recorded: 

• This was reported by students across schools, including the School of Clinical & 
Applied Sciences, Business, Arts and Social Sciences.  

• Whilst not all students have a preference, running live sessions for those who 
wish to attend and recording such sessions for those who prefer working through 
sessions in their own time would work best for all students.   
 
“Where possible, delivering the session live would be the most helpful 
improvement here.” – Level 5 Dietetics 
 
“Students want lectures to be live.” – Level 6 Biomedical Sciences 
 
“I would like to highlight that it is better and preferred to have LIVE sessions than 
recorded lectures. Please eliminate the recorded lectures as it gets exhausting 
and cannot ask any doubts to the lecturer.” – Level 7 Marketing & Digital 
Strategy 
 

Tutors not utilising entire scheduled session: 

• A reoccurring area of concern was that tutors are not utilising the scheduled 
sessions fully. For example, sessions are finishing earlier than the scheduled slot. 

• This was particularly mentioned by students in the School of Education but also a 
student from the School of Sport. 
 
“We're timetabled in for so many hours but during the live sessions 
things always seem to end early.” – Level 6 Childhood Studies 

“We are not getting enough for our money! Our timetabled hours are 8 
hours per week. The reality is 5hrs per week as some seminars and 
lectures are cut 1-2hrs short. This is unacceptable and unprofessional.” – 
Childhood Studies 

“Sessions aren’t lasting the full session, or there isn’t a big enough gap 
between online and in person sessions for students who need to travel” – 
School of Sport 
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Lack of participation/engagement in live sessions: 

• Many students highlighted an apparent lack of participation and engagement in 
live sessions.  

• For example, students are not turning their cameras and/or microphones on, 
answering questions from tutors to facilitate discussion or engaging in discussion 
in breakout room groups. 

• This seems to be a widespread issue, with students from varying schools reporting 
this including Sport, Education, Business, Social sciences, Cultural Studies & 
Humanities and Arts. 
 
“Online seminars are embarrassingly quiet which is a problem for both students 
who want to learn and for the teachers delivering material.” – Level 4 Sports & 
Exercise Science 
 
“Online seminars feel impersonal and isolating, especially when in a breakout room 
where you can't see or hear people and they only talk in the chat box. Breakout 
rooms have lots of awkward silences.” – Criminology & Psychology 
 
“Some students like the concept of breakout rooms, but the lack of engagement 
makes them feel like a waste of time and an obstruction to learning during the 
seminar.” – School of Social Sciences 
 
“The online lectures are fine, but seminars are not great. The conversation just 
doesn't flow well.” – Media Communication Cultures 
 

Lack of motivation/engagement: 

• Students from varying schools and courses reported feeling unmotivated and/or 
struggling to stay up-to-date and engaged with their learning whilst studying 
remotely.   

• This was reported widely, with students from the School of Clinical & Applied 
Sciences, Social sciences, Health & Community Studies, Business, Cultural Studies 
& Humanities and Arts. For example:  
 
“A lot of students have mentioned a lack of motivation and lack of organisation 
with lectures being recorded online. That’s because it’s not scheduled into 
timetable so it’s hard to find the motivation to go and get the work done. Lectures 
are sporadic rather than at 9am on the Monday as students were told which makes 
it harder for students to manage their time and ensure they get all their work 
done.” – Level 6 Biomedical Sciences 
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“Feel quite concerned about the whole year being online tbh, struggling to stay 
engaged, sometimes don't even feel like I'm at uni anymore.” – Level 6 Counselling 
& Mental Health 
 
“I think it is tricky to be motivated and feel like you've been productive. It is hard 
being in the same room working all the time and not having a change of 
scenery.” – English & History 
 

Lack of interactive learning opportunities: 

• The topic of interactive learning evoked mixed views, as touched upon already. 
• Some students are not satisfied with pre-recorded lectures and/or live sessions 

without an interactive element (such as breakout rooms) as it felt like they were 
just being “talked at” – Level 6 Music Technology 

• A handful of students also suggested that tutors should join student groups in the 
breakout rooms, as they would in an in-person tutorial group – “often we are left 
for most of the time without the tutor. In person the tutor would walk around the 
room and join in conversations” – Level 7 Counselling & Psychotherapy 
 

8. Learning Resources 
A number of students expressed satisfaction with the learning resources provided by 
module leaders and the library, often citing the usefulness of the provided reading lists 
and online library resources. For example:   

“Readings lists within the modules are versatile and numerous.” – Level 7 
Responsible Tourism Management 

“Obviously a lot of thought and time has gone into preparing the resources made 
available by the module leaders and this is much appreciated.” – Level 7 
Responsible Tourism Management 

“I found the online resources and the library ebooks were really good and helped 
with my assignments. With not being able to go physically onto campus to get a 
book I found everything I needed online.” – Level 5 English Literature 

A Level 4 Primary Education student also highlighted the MyBeckett system, online 
library and referencing support session they received: 

“We had the training session about Harvard referencing and using the library and 
they went through how to use MyBeckett and access your emails through there.” 

However, this area of feedback presented four key problem areas that were consistent 
across multiple schools and can also be attributed to wider circumstances, namely the 
ongoing COVID-19 pandemic, rather than module-/tutor-specific.  
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Difficulty accessing library facilities:  

• Due to the social distancing and/or lockdown restrictions put in place, many 
students were struggling to access the library facilities which are running at a 
limited capacity.  

• This was a widespread concern, reported by students from the School of BEEC, 
Social Sciences, Law, Business, ETHM, Education and Health & Community Studies. 
 
“I'm aware that due to COVID restrictions there are only limited study spaces 
available for students in the library. Personally, I have been unable to access a 
study space during lockdown as, understandably, they very quickly became fully 
booked. I live in a student house with other people and due to lockdown am finding 
it incredibly difficult to study at home, whereas normally I would go to a dedicated 
study area (e.g., the library), and am really worried about the impact this will have 
on my work.” – Level 7 Psychology Conversion 
 
“Students want to access the library but it’s saying it’s fully booked.” – Level 7 Data 
Science 

 
Difficulty accessing library resources: 

• Many students have also struggled to access library resources, both in-person (not 
enough physical copies or unable to access physical copies as distance learning 
due to COVID-19 pandemic) and online (books unavailable online).    

• This was a widespread concern reported by a large number of students from 
multiple schools including Social Sciences, Cultural Studies & Humanities, 
Business, ETHM, Health & Community Studies, Education and Arts.  

• In terms of quantity, it was certainly one of the most prominent issues reported 
within the student feedback. 
 
“There have been a number of concerns regarding access to reading materials 
online. There are only three copies of the essential texts needed for the cognitive 
psychology module and not everyone can access these. Students needs more 
access to the reading materials, can the library get more copies of the textbook as 
an e-resource, or make the postal service open for more students that don't have 
access to campus?” – Level 6 Psychology 
 
“Our books have had queues to access them as there aren't enough online copies.” 
– Level 5 Business Studies 
 
“More e-books in a range of healthcare related subjects would be excellent.” – 
Level 4 Adult Nursing 
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“For history, everything can be found online and is available but for English this 
isn’t the case” – Level 6 English & History 
 
“In regard to library resources, we have many distance learning students, some 
are denied access to readings because of the country they are in - which restricts 
learning.” – Level 7 Race, Education & Decolonial Thought 
 

Difficulty navigating online systems: 

• Another widely reported issue regards students having difficulties navigating the 
online systems required for online learning.  

• This was reported by students across the School of BEEC, Business, Health & 
Community studies and Arts.  

• In general, they felt that students, especially first years, would benefit from clear 
guidance about how to operate the various online systems, particularly MyBeckett 
and the online library system. 
 
“66% of students in the class said they had initial difficulty navigating VLE … We 
could have a VLE recorded tutorial class on each module to help new students 
navigate across various materials and feedbacks on the modules.” – Level 7 Data 
Science 
 
“I spoke with my Course Director about making a handbook for everyone about 
how to use Blackboard as in first year it’s not something you’re used to.” – Level 5 
Computing for Business 
 
“We just got our marks for the semester and a lot of people don’t know where to 
find the feedback. My module leaders have emailed out instructions on how to find 
the feedback, but people are still struggling to find it so maybe a video on how to 
access the feedback would be more helpful than a document.” – Level 5 Computing 
for Business 

 
Technical issues: 

• Another issue across schools was that of technical issues. 
• For example, students noted problems relating to MyBeckett regularly going 

down, the authentication process, exam software errors and systems being 
incompatible with students’ appliances. 
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Board of Governors – Schedule of Business 2020/21 
 

09 October 2020 
Away Day 

20 November 2020 
 

17 December 
2020 

Extraordinary 
meeting 

05 March 2021 
 

25 March 
2021 

Away Day 

07 May 2021 
Away Day 

14 May 2021 16 July 2021 

Approval of Non-
Regulated Tuition Fees 
2021/22 

Audit Committee 
Annual Report and 
Opinion 

Approval of UPP1 
Aviva Income 
Strip 

Annual Review of 
Financial 
Regulations 

  Annual Health & 
Safety Audit Report 

Approval of Annual 
revenue & capital 
budgets 2021/22 
(including SU block 
grant) 

Strategic Planning 
Framework 2021 -2026 

Internal Audit 
Annual Report & 
Opinion 2019/20 

Approval of 
Refinancing with 
Lloyds 

Appointment of a 
Deputy Chair and 
Succession 
Planning 

  Draft Schedule of 
Meetings 2021/22 

Approval of Financial 
Forecasts 

Board Appointments 
2020/21 

External Auditors 
Management 
Letter 

     Corporate Risk 
Register – Annual 
Review (appended to 
the AUD Cttee report) 

 Financial Statements 
- Year Ended 31 July 
2020 

  
 

   Board and Committee 
Memberships 2021/22 

 Annual review & 
remuneration of 
Committee Chairs 

  
 

   Operating Framework 
for Remuneration 
Reviews 2020/21 

 Annual review & 
remuneration of the 
Chair of the Board 

  
 

   Approval of non-
regulated tuition fees 
2022/23 

 Prevent Duty 
Accountability and 
Data Report 2020 

  
 

   Draft Schedule of 
Business For 2021/22 

 Strategic Planning 
Framework 2021 – 
2026 

      

 Approval of risk 
management policy 
(appended to the 
Audit Committee 
report) 

      

 Board Apprentice 
Proposal 

      

 Degree Outcomes 
Statement 

      

 



Standing Items 
1. Minutes of last meeting 
2. Chair’s Report 
3. Vice Chancellor’s Report 
4. SU Report 
5. Financial and capital expenditure update report  
6. Student recruitment update 
7. Estates Major Projects Update 

8. Academic Assurance Report 
9. Health & Safety update 
10. OfS Regulatory Update 
11. Update reports from Academic Board, Finance, Staffing and Resources, 

Audit, Governance & Nominations, Chair’s and Senior Staff Remuneration 
Committees 

12. Schedule of Business 2020/21 
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