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ACADEMIC BOARD 

AGENDA for the Wednesday 06 February 2019 meeting.

The one hundred and fortieth meeting of the Academic Board will be held at 14:00 in the Jubilee 
Room, James Graham Building, Headingley Campus 

14:00 Part A: Preliminary Items Paper Led by 

A1 Apologies Chair 

A2 Declarations of interest Chair 

A3 Minutes of the last meeting held on 07 
November 2018 

ACB-2018-017 
CONFIDENTIAL 

Chair 

A4 
Matters arising ACB-2018-018 

Confidential 
Appendices 

Secretary 

14:10 Part B: Reports from Officers Paper Led by 

B1 Report from the Vice-Chancellor Verbal report Chair 

B2 Report from the Students’ Union ACB-2018-019 J Harrison 

B3 Student Recruitment ACB-2018-020 
Confidential 

T Lancaster 

15:00 Part C: Quality and Student Matters Paper Led by 

C1 Academic Assurance Report ACB-2018-021 
Confidential 

P Cardew 
B Colledge 

C2 Developments in Academic Regulations 
and Policy   

ACB-2018-022 P Cardew 
B Colledge 

C3 2020 Undergraduate Entry Tariffs ACB-2018-023 
Confidential 

T Lancaster 

C4 National Student Survey 2018 (NSS) 
update 

Verbal Report P Cardew 



C5 Student Consultation Framework ACB-2018-024 B Colledge 
Students’ Union 

15:40 Refreshment Break 

15:50 Part D: Research Matters Paper Led by 

D1 HE-BCI Report on Research and Enterprise 
Income 

ACB-2018-025 
Confidential 

A Slade 

D2 REF Code of Practice ACB-2018-026 
Confidential 

C Barnes 
A Slade 

16:15 Part E: Governance Matters Paper Led by 

E1 Leeds Beckett University Access & 
Participation Plan 

Verbal report  T Lancaster 

16:30 Part F: Reports from Committees / Groups Paper Led by 

F1* Academic Quality & Standards Committee  ACB-2018-027 
Confidential 

P Cardew 

F2* Research & Enterprise Committee ACB-2018-028 
Confidential 

A Slade 

16:35 Part G: Other Business Paper Led by 

G1* Academic Board schedule of meetings & 
business 2018/19 

ACB-2018-029 Secretary 

G2 *  Date of next meeting: 14:00 on 
Wednesday 17 April 2019, Room TBC, City 
Campus. 

  Shaded items indicate that the Board / Committee is being asked to make a decision. 

*Starred items will be taken without discussion unless a member notifies the Chair or Secretary in
advance that she or he wishes the item to be open for debate 
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Matters Arising 
 
 
Executive Summary 

1. This report summarises the matters arising since the last meeting of Academic Board on 07 
November 2018, which are not otherwise covered on the agenda. 

 
Recommendations for conferment of Honorary Awards 
 
2. Chair’s action was taken by the Vice Chancellor on 17 December 2018 to approve 

recommendations from the Honorary Awards Committee for two additional honorary awards, 
to be conferred at the 2019 graduation ceremonies should they be accepted. Chair’s action 
was requested in order to allow enough time to contact the proposed nominees to offer them 
an honorary award and invite them to the ceremonies, and the Academic Board are invited to 
ratify this decision.  
 

3. Academic Board are invited to consider and approve the proposal for a further honorary 
award, as set out at Appendix B. The proposal was recommended by a majority of the 
Honorary Awards Committee on 24 January 2019, and due to the proximity of the next 
Academic Board meeting it was agreed that the full Board would be invited to approve the 
proposal. 
 

4. Further information is attached at appendices A and B, which are strictly confidential to the 
Academic Board and as such names of potential recipients must not be disclosed at this stage. 

 
Updates to School Academic Committee Memberships 
 
5. Chair’s action was taken by the Vice Chancellor on 15 January 2019 to approve proposed 

changes to the School Academic Committee membership of the Leeds School of Social 
Sciences. Chair’s action was requested in order to allow sufficient time for elections prior to 
the February committee meeting. The proposals comprised: 

(a) To enfranchise non-SL academic staff. 
Changes from:  

i. Senior Lecturer representatives [1] - Elected (one from each subject area within 
a School)   

To: 
ii. Subject Group academic representative [1] – Elected (one from each subject 

area within the School). Colleagues who are already ex officio members of 
School Academic Committee are excluded from standing and from voting; and 
 



   

 

(b) To increase opportunities for a range of colleagues to participate in SAC. 
Changes from:  

i. For non-ex-officio members, terms of office should normally be three years. 
 
To: 

ii. For non-ex-officio members, terms of office should normally be one year. 
 
6. Chair’s action was also taken on 30 November 2018 by the Vice Chancellor to approve a 

proposed change to the School Academic Committee membership in the Carnegie School of 
Sport. It was proposed that each of the 8 subjects be represented at future meetings by either 
a Head of Subject or a Course Director. This would reduce the membership by 8 staff 
members, which the Academic Committee felt would provide a better balance. 

 

Action Requested 

This report is for decision. The Academic Board is invited to note the matters arising since its last 
meeting on 07 November 2018 and approve the proposal for the conferral of an honorary award, 
as set out at Appendix B. 
 
Academic Board is also invited to ratify: 
 
(a) The Chair’s action taken on 17 December 2017 to approve recommendations from the 

Honorary Awards Committee for two additional honorary awards, to be conferred at the 2019 
graduation ceremonies; 
 

(b) The Chair’s action on 15 January 2019 to approve proposed changes to the School Academic 
Committee membership of the Leeds School of Social Sciences; and 

 
(c) The Chair’s action taken on 30 November 2018 to approve proposed change to the School 

Academic Committee membership of the Carnegie School of Sport. 
 
Appendices 

Appendix A – Chair’s Action to be ratified - Recommendations for conferment of Honorary Awards 
(strictly confidential) 
Appendix B – Recommendation for conferment of an Honorary Award (strictly confidential) 
Appendix C – Chair’s Action – Updates to the School Academic Committee membership of the 
Leeds School of Social Sciences. 
Appendix D – Chair’s Action – Update to the School Academic Committee membership of the 
Carnegie School of Sport. 
 

Author 

Name: 
Job title: 
Date: 

Kate Harvey 
Executive Officer 
15 January 2019 

 



15 January 2019

15 January 2019
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Report from the Students’ Union 
 
 
Executive Summary 

This report is to summarise the work undertaken by the Students’ Union and inform the committee of 
any key academic issues or developments. 

Action Requested 
This report is for information. Academic Board is invited to note the report.  
 
 
Appendices 
Appendix A:  School Fora Action Plans 
 
 
Author/s 
Name:  
Job title:  
Date:  

Charlie Hind/Jack Harrison  
VP Education/President25  
January 2019 

 

Approval Route 

25 January 2019 Jack Harrison/Charlie Hind 
 



   

 

Report from the Students’ Union 
 
Introduction 
 

1. This report covers any key developments from the Students’ Union relating to academic 
matters.  

 
 
Officer Objectives 
 
Academic 
 

2. Charlie Hind, Vice President Education, has advanced his objective about tackling hidden 
fees. During October and November, Charlie collected 200 receipts from students detailing 
their experiences of hidden fees. Students shared the items they have been required to 
buy and how much this has cost them. Charlie is writing a report and plans to bring 
solutions for this issue to a future Academic Board. 
 

3. Charlie is also working collaboratively with Ro Sewell, Vice President Equality & Diversity, 
to address the Black, Asian & Minority Ethnic (BAME) attainment gap at Leeds Beckett 
University. The BAME Ambassadors scheme they launched in October has been successful 
with 24 Ambassadors having been recruited. At the last meeting of Academic Board, Charlie 
and Ro’s proposal was approved and BAME Ambassadors will now have a seat at School 
Committees. Training (both campaign training and committee training) for BAME 
Ambassadors who wish to sit on the School Committees will be taking place at the end of 
January. The BAME Ambassadors will also be focussing on mental health this year among 
other issues facing BAME students.  

 
 
Other  
 

4. Jack has held more Give It A Go events as part of his objective to extend these opportunities 
throughout the year. Jack’s upcoming Give It A Go events include smoothie making as part 
of our Headingley launch and Laser Tag alongside Firsty Friday in the Hive.   
 

5. Recently Jack had a meeting with a local MP and Councillor regarding his objective to 
campaign for Lights in Becketts Park. The MP and Councillor are assisting in organising 
meetings with local residence groups for Jack to attend and evidence how this projects 
feeds into local future plans for the park.   

 
6. Charlie Hind, Vice President Education, has finished creating his information pack on 

students’ rights at work, which will be going out to students in February. Charlie has also 
booked lecture shoutouts to inform students about their rights when working while 
studying and is expecting to speak to over 600 students in early February. Our accredited 
companies for the Fair Deals for Interns Scheme are now listed on the Students’ Union 
website.  

 
7. Jess Carrier, Vice President Welfare & Community, invited MESMAC and Skyline onto 

campus during HIV Testing week and they performed sexual health screening for free. 



   

 

MESMAC will now be doing monthly testing on campus as part of Jess’s sexual health 
objective. 

 
8. Jess ran a successful House of Horrors campaign in October and November, which focused 

on students experiences of disrepair and signposted students’ to the Students’ Unions 
Advice Service. This campaign resulted in a 262 submissions to Rate Your Landlord from 
Leeds Beckett students and a rise in the number of students approaching the advice service 
for housing issues. 

 
9. Ro Sewell, Vice President Equality & Diversity, has been sharing students’ stories on 

awareness days and religious holidays. This aims to create more awareness of the lives of 
students from typically underrepresented backgrounds as well as highlighting liberation 
issues; this has included a Coming-Out Day Forum hosted by Equals Society and articles 
written by students to Pansexual Awareness Day, Chanukah and more. Ro has also started 
an online video series called ‘Spill the EqualiTEA’ where they delve into experiences of 
students. The first one was with a student for International Stand Up to Bullying Day.  

 
10. Ro is currently planning events for Autism Awareness week in April as well as consulting 

students as to how to make classroom environments more inclusive. 
 

11. Aidan Thatcher, Vice President Activities, has continued to host Inter-Society nights and 
recently had a games night with the Games Society, Afro-Caribbean Society and the Islamic 
Society. He is also planning an event for Refreshers. 

 
12. Aidan is working with the Athletic Union to get them involved with ‘Night on the Acre’, 

which takes place in Student Volunteering Week in February. 
 

13. The last objective Aidan is focussing on is achieving a bigger and better sports offer for 
students and is planning to take a report to the Board of Governors.   

 
Academic Representation Update 
 
Students’ Union Measures 
 

14. For the academic year, there have been 992 course representatives appointed and 468 
course reps have attended in person training or completed the training online.  

 
15. Changes have been made to the School Forums for the current academic year. All Forums 

have been scheduled at times where there are no lectures and this has resulted in an 
increase in attendees. The first round of Forums in November saw 117 engage with them. 
This has also been aided by the introduction of online feedback to allow students who are 
distance learners or cannot attend Forums due to other responsibilities to provide 
feedback on their course.  

 
16. The agenda for School Forums have also been updated this year. The agenda now reflects 

the NSS categories; this allows students to offer feedback on more areas of their academic 
lives. The agenda also includes Student Services as an area for feedback as they have a 
great impact on students’ lives and were not previously represented in the School Forums. 



   

 

These changes resulted in an increase in feedback being received from students in the first 
round of forums.  

 
17. To support the Students’ Unions organisational focus on mental health and wellbeing 

course reps will be leading a mental health awareness campaign. Course Reps involved with 
this campaign have decided that it will be called ‘Let’s Talk’ and will focus on raising the 
visibility of mental health support available both in the university and throughout Leeds. 
Their goal will be to lessen the stigma of accessing these services. There will be a soft launch 
of this campaign in May 2019 with a full launch to take place in September 2019.  

 
18. All School Fora Action Plans are in Appendix A. These outline the feedback received from 

students during the Fora and responses from staff.  
 
 
School Forum Feedback 
 

19. The themes below summarise the student feedback raised in the first round of School 
Forums held throughout November. The feedback corresponds to the different areas 
included on the School Forum agenda. The actions being taken to address student feedback 
is included in individual School Action Plans. The School Teams and the Student Voice Team 
work collaboratively to keep all progress up to date.  
 

20. Teaching & Learning. The feedback received from students in relation to their teaching and 
learning was focused on hidden fees, organisation, support, communication, 
course/module content, teaching style and course materials. Examples of these issues 
include: 
 

a. Hidden Fees 
i. Students in the School of Clinical and Applied Sciences commented that 

some students had paid for their food hygiene exam while others had not. 
ii. Students in Leeds Law School were being told they had to buy books but 

their assessments were based on different editions to the ones purchased. 
This was also the case for students studying Psychology.  

b. Organisation 
i. Students in the School of Clinical and Applied Sciences commented that they 

had issues with group work that meant students had missed practicals.  
ii. Students taking the Advocacy module in the Law School commented that 

they enjoyed the content but felt the assessment was disorganised.  
iii. Students studying Interpersonal Counselling Skills raised in their School 

Forum that teaching undergraduates and postgraduates together does not 
work and this has been previously raised.  

c. Support 
i. It was reported by students in the School of Clinical and Applied Sciences 

that adjustment plans were not being followed.  
ii. Students within the School of Events, Tourism and Hospitality Management 

who had returned from placements felt that they were thrown into the deep 
end having to submit aims and objectives for their dissertation early in the 
semester. 



   

 

iii. Students in the Carnegie School of Sport commented that they required 
more support with their SPSS lessons. 

d. Communication 
i. Students in the School of Clinical and Applied Sciences commented that 

better communication was needed regarding DBS checks, police forms for 
International students and occupational health forms. The lack of 
information regarding these is confusing and students wanted to be fully 
informed prior to the start of their course as to what is needed. In addition, 
Occupational Health students were not receiving text messages for their 
appointments. 

ii. Students in the School of Art, Architecture & Design raised that there were 
communication issues between seminar tutors and cohorts, and requested 
more structured communication. In addition, students commented that 
different seminar groups received different information about assignments 
from tutors.  

iii. Students on both the Music Production course and Dance course raised 
issues with communication, stating that there was low communication 
between staff members meaning the same content was included on 
different modules and that information was not always consistent.  

e. Course/module content 
i. Students undertaking the Business Enterprise module in the School of 

Clinical and Applied Sciences commented that they did not see how the 
content of this module was relevant to the rest of the course. 

ii. Biomedical Sciences students in the School of Clinical and Applied Sciences 
commented that their Professional Scientific Practice module should be 
spread across the academic year to allow students to spend more time on 
assessments.  

iii. Students in the School of Film, Music and Performing Arts commented on 
the content of various modules. Students studying Music Production 
commented that there should be accommodation for students who already 
had a good understanding of required skills for music. Students made the 
suggestion of having modules grouped by skills and experience.  

f. Teaching style 
i. Students in Leeds Law School raised concerns over the consistency of 

teaching and commented that they were feeling a little lost with their 
Criminal module and this has influenced engagement from students. 

ii. Students feel that lecture recording has been decreasing within the School 
of Social Sciences and that this has shown that those attending lectures also 
want recorded lectures to improve their understanding.  

g. Course materials 
i. Students within the School of Built Environment and Engineering felt they 

did not have the appropriate course materials. Those taking the Domestic 
Construction module required A3 paper for technical drawing. In addition, 
students felt a room with dedicated drawing board would be helpful for 
students who otherwise do not have access.  

ii. Students studying in the School of Art, Architecture & Design repeatedly 
raised the issue of being unable to book studio space outside of contact 
hours. This was also an issue for students in the School of Computing, 



   

 

Creative Technology and Engineering who wanted access to the labs to be 
easier at night.  

 
21. Assessment & Feedback. Feedback on assessments was concerned with submission 

deadlines, the quality of feedback received and communication of assessment 
requirements. Examples of these issues include: 

a. Submission 
i. Dietetics students in the School of Clinical and Applied Sciences raised that 

the submission date for an assessment was due in the holidays and was 
required to be submitted in person. Students would have preferred online 
submission.  

ii. Students in the School of Clinical and Applied Sciences commented that 
some module assessments had the same deadline. This was also raised by 
students in the Carnegie School of Education.  

b. Feedback quality 
i. Students in the School of Built Environment and Engineering commented 

that the feedback received gave little indication of how students could 
improve their grades. This was also raised by students in the School of Art, 
Architecture & Design.  

ii. Students in Leeds Business School studying Public Relations and Brand 
Communication commented that they have not received much individual 
feedback on any grades. Similarly, students on the Primary Education course 
commented that the feedback they received was general rather than 
specific to their work.  

iii. Students in the School of Social Sciences felt that receiving feedback only 
online created a disconnect between students and staff and verbal feedback 
would help students learn better. 

c. Communication 
i. Students across the School of Art, Architecture & Design raised the issue 

that students were passing end-of-year reviews with minimal work and 
individuals who had missed deadlines were not penalised.  

ii. The assessment for the Property module taken by Law students was not 
consistent with different word counts being told to students and this was 
causing anxiety. There was also inconsistency in the information provided 
on the Business Strategy module with assessment weightings changing 
throughout the year.  

iii. Students from the School of Film, Music and Performing Arts commented 
the feedback was inconsistent across the course and that clearer 
information was required on the criteria for assessments. This was also 
raised by students in the Leeds Business School who commented that there 
were inconsistencies in assessment instruction.  

 
22. Academic Support. Students’ feedback concerning academic support was concerned with 

the availability of staff and their responses to feedback as well as support while on 
placement. Examples of these issues include: 

a. Availability  
i. Slow responses to students in the School of Clinical and Applied Sciences 

were leaving them feeling unsupported.  



   

 

ii. Students in the School of Film, Music and Performing Arts commented that 
they received mixed availability from tutors. Similarly, Business students felt 
that some tutors gave more support than others did.  

iii. Students studying Mental Health Nursing felt that academic support within 
their school was varied with some lecturers going above and beyond to 
provide support but others lacking in this area.  

b. Placement support 
i. Students studying Events Management commented that support while they 

were in university had been positive but support is lacking when students 
are away on placements.  

 
23. Organisation & Management. Students provided feedback on the organisation and 

management of their course and this focused on the information they received, the 
structure of modules, placements, timetabling and access to facilities. Examples of these 
issues include: 

a. Information 
i. Students in the School of Clinical and Applied Sciences raised in the School 

Forum that some of their modules were missing from their timetable at the 
beginning of the year.  

ii. Students in the School of Health and Community Studies commented that 
their induction period could have been better. Students on the Counselling 
and Mental Health course felt it could have been more course specific.  

iii. Counselling and Mental Health students commented that there was 
confusion about the module and course reading list as it shows the reading 
for the whole school as opposed to the course.  

b. Module structure 
i. Students in the School of Computing, Creative Technology and Engineering 

commented that more tutorial time would be beneficial for them and that 
on some modules they have not been left enough time to complete work to 
the module specifications.  

c. Placements 
i. Students on the Physiotherapy course had not all received their placement 

details at the same time and felt it was unfair for some people to know and 
others to have to wait.  

d. Timetabling 
i. Students studying Building Surveying raised that on Monday’s they had a 

four-hour break between lessons. 
ii. Timetabling of elective modules was a concern for students in the Leeds Law 

School. Students commented that two out of three of these are in the 
evening and they were concerned about how students who travel from 
outside Leeds would attend these.  

iii. Students within the Leeds Business School raised complaints about their 
timetables stating that they sometimes had lengthy gaps in between 
lessons.  

iv. Students in the School of Clinical and Applied Sciences raised that one of 
their modules is 6 hours in one day and this is tiring for students and causes 
them to make mistakes.  

e. Access 



   

 

i. Students from a variety of courses in the School of Film, Music and 
Performing Arts raised issues with the access they had to additional course 
materials. Students studying Audio Engineering commented that they 
wanted more studio time scheduled into their course. While students 
studying Music Production commented that their main reason for coming 
to University was to record and produce and they felt they were unable to 
do this. Similarly, Dance students struggled to book the specialist Dance 
studio outside of classes.  

 
 

24. Library & AV Loans feedback. Feedback for the Libraries and Learning Innovation team 
focused on the publication of reading lists, experience of AV loans and library facilities. 
Examples of these issues include: 

a. Reading lists 
i. Students from the School of Clinical and Applied Sciences told staff that 

reading lists had not all been sent out early in the semester.  
b. AV Loans 

i. Art, Architecture & Design students commented that they had taken out 
cameras from the library, which had function issues.  

ii. Students in the School of Events, Tourism and Hospitality Management 
commented that they did not know about AV loans until final year.  

c. Facilities 
i. Students in the Carnegie School of Sport commented that none of the plug 

sockets were working on the middle floor of the library. 
ii. Students in the School of Social Sciences requested a more thorough library 

induction for first year students.  
iii. Students studying Fashion Marketing requested longer library loans as was 

received by students with learning support for Photography.  
 

25. Learning Community. Students fed back on their experience of having a learning 
community on their course and the issues concerning this were related to interaction, 
access, peer support and distance learning. Examples of these issues include:  

a. Interaction 
i. MSc Biomedical Sciences students raised that they did not know lecturers 

names and this more of a social level concern as a way to help improve the 
learning community.  

ii. Students within the School of Events, Tourism and Hospitality Management 
commented that they would like more cohesion and collaboration between 
the Events and Sports Events classes.  

iii. Students studying Audio Production felt joint modules with Music 
Production would be beneficial for fostering a better learning community.  

iv. Students in the School of Cultural Studies and Humanities did not generally 
feel as though there was a community between the students.  

b. Access 
i. Students studying within the School of Art, Architecture & Design 

commented that not being able to access studio spaces outside of contact 
hour’s impacts on the ability for there to be a learning community on the 
course. Similarly, Architecture students do not have access to microwaves 
or kitchen facilities as Fine Art students do.  



   

 

c. Peer support 
i. It was raised by students in the School of Art, Architecture & Design that a 

buddy or mentoring scheme would be useful for new students to support 
with using printers and library resources.  

ii. Students in Leeds Business School have created multiple group chats to aid 
one another with studying.  

d. Distance learners 
i. Students in the School of Events, Tourism and Hospitality Management 

commented that they would appreciate informal and formal opportunities 
for distance learners to join in with the rest of the course.  
 

26. Student Voice. Student feedback for this part of the action plan focused on how they felt 
their suggestions had been addressed. 

a. Students in the School of Events, Tourism and Hospitality Management said they 
were not clear on how their feedback had been acted upon if it had been. This was 
also raised by Law School students who said their feedback is heard but nothing is 
done with this, but that this varied dependent on the module.  

 
27. Student Services. Feedback on Student Services was generally positive especially for 

regarding disability services and careers. Suggestions were made about student wellbeing 
and improvements for international students.  

a. Wellbeing and Mental Health  
i. Students in the School of Events, Tourism and Hospitality Management 

commented that a lecture on wellbeing would be useful and some students 
had received a mindfulness session, which was greatly appreciated.  

ii. Students in the School of Film, Music and Performing Arts requested clearer 
sign-posting for university counselling and mental health services and feel 
this should be included as part of an induction to the University in first year.  

b. International students  
i. Students in the Leeds Law School raised a concern that internationals 

students were not getting enough support and there were gaps in the 
knowledge of careers and knowledge of international students.  

 
28. ITS feedback 

a. Students in the School of Built Environment and Engineering commented that is was 
hard to connect their personal laptops to Eduroam. 

b. Students within the School of Art, Architecture & Design commented that they 
could not access Photoshop off campus.  

c. Students in the School of Computing, Creative Technology and Engineering were 
struggling to find their grades on MyBeckett and have experienced times where 
grades have been uploaded and then removed.  

d. Health and Community Studies students commented that attendance on the app 
often does not work.  

 
 
 
 
 
 



   

 

Course-based Societies 
 

29.  The Students’ Union is pleased to report that our work to increase the number of student-
led, course-based societies at Leeds Beckett has resulted in the formation of the following 
societies since the report provided to AQSC in October 2018. 
 

• Human Resource Society 
• Sociology Society 

 
30. In total, there are now 24 ratified student-led, course-based societies at Leeds Beckett 

Students’ Union. 
 
Conclusions and recommendations 
 

31. Academic Board is invited to note this report.  
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Developments in Academic Regulations and Policy 
 
 
Executive Summary 

This report provides Academic Board with proposals under consideration for the development of 
the University’s Academic Regulations and policy building upon the work of the Regulatory Review 
Group in 2018/19 and informed by sector expectations.  The report includes: 
 

a) Developments underway relating to inclusive assessment and feedback including 
clarification of principles and purposes of assessment and feedback, an assessment 
calendar, in-year reassessment opportunities, enhancements to inclusive practice and 
electronic submission and feedback opportunities; 

b) Development of an inclusive assessment and feedback framework to provide guiding 
principles for embedding good practice (Appendix 1); 

c) Initial proposals for amendments to academic regulations and process for course 
revalidation and periodic review to introduce an outcomes-driven and risk-based 
approach which is proportionate, efficient and maintains alignment with the Office for 
Students expectations and the requirements of the UK Quality Code 2018 to assure 
academic standards and quality in the design of our awards over time; 

d) Information relating to further mapping being undertaken against the UK Quality Code 
2018 (published March 2018) following the publication of advice and guidance for all 
sections of the revised code in November 2018 (Appendix 2); and 

e) Proposals for a revision to the published 2019/20 Academic Calendar (Appendix 3) due to 
the finalisation of graduation dates and a proposed schedule for development of future 
calendars.  
 

Developments a) to d) above have been discussed and endorsed by Academic Quality and 
Standards Committee for consideration by Academic Board to provide input and advice to inform 
the further development of specific amendments to academic regulations and policy for future 
approval by the Board for introduction in 2019/20.  
 
Development e) above has been considered by members of the University’s Executive, the Senior 
Management Group and has been informed by feedback from the Students’ Union, Trade Union 
representatives and Schools. This proposal is for consideration and approval by Academic Board. 
 

Action Requested 

Members are invited to  
a) Consider and provide feedback on the developments and proposals in this report relating 

to inclusive assessment and feedback and the indicative draft framework (Appendix 1), to 
inform their further development;  



   

 

b) Endorse the approach to the further development of an outcomes-driven and risk-based 
revalidation and periodic review process and academic regulatory amendments for 
further modelling by Quality Assurance Services and wider consultation; 

c) To note the further mapping of our academic regulations and processes underway against 
the revised UK Quality Code 2018 published in November 2018 and our current mapping 
(Appendix 2); and 

d) To consider and approve the revised Academic Calendar for 2019/20 (Appendix 3) and 
associated amendments to related calendar dates.  

 

Appendices 

Appendix 1: Indicative Draft Inclusive Assessment and Feedback Framework 
Appendix 2: Current mapping against the UK Quality Code 2018 (published March) 
Appendix 3: Proposed Academic Calendar 2019/20 
 

Author 

Name: 
 
Date: 

Barbara Colledge, University Registrar with input from Kirsty Curwen, Associate 
Director, Quality Assurance Services, and Nick Waters, Policy and Guidance 
Manager, Quality Assurance Services  
24 January 2019 

 

Approval Route 

25 January 2019 Phil Cardew 

 
  



   

 

Developments in Academic Regulations and Policy 
 
Introduction 
 
1. This report provides Academic Board with proposals under consideration for the development 

of the University’s Academic Regulations and policy building upon the work of the Regulatory 
Review Group in 2018/19 and informed by sector expectations.  The report includes: 

 
a) Developments underway relating to inclusive assessment and feedback including 

clarification of principles and purposes of assessment and feedback, an assessment calendar, 
in-year reassessment opportunities, enhancements to inclusive practice and electronic 
submission and feedback opportunities (paragraphs 4 to 6); 

b) Development of an inclusive assessment and feedback framework to provide guiding 
principles for embedding good practice (paragraphs 7 to 13) (Appendix 1); 

c) Initial proposals for amendments to academic regulations and process for course 
revalidation and periodic review to introduce an outcomes-driven and risk-based approach 
which is proportionate, efficient and maintains alignment with the Office for Students 
expectations and the requirements of the UK Quality Code 2018 to assure academic 
standards and quality in the design of our awards over time (paragraphs 14 to 24); 

d) Information relating to further mapping being undertaken against the UK Quality Code 2018 
(published March 2018) following the publication of advice and guidance for all sections of 
the revised code in November 2018 (paragraphs 25 to 27) (Appendix 2); and 

e) Proposals for a revision to the published 2019/20 Academic Calendar (Appendix 3) due to 
the finalisation of graduation dates (paragraphs 28 to 33).  
 

2. Developments 1 a) to d) above have been discussed and endorsed by Academic Quality and 
Standards Committee for consideration by Academic Board to provide input and advice to 
inform the further development of specific amendments to academic regulations and policy 
for future approval by the Board for introduction in 2019/20.  
 

3. Development 1 e) above has been considered by members of the University’s Executive, the 
Senior Management Group and has been informed by feedback from the Students’ Union, 
Trade Union representatives and Schools. This proposal is for consideration and approval by 
Academic Board. 

 
Developments relating to Inclusive Assessment and Feedback   
 
4. In 2017/18 and in 2018/19 the regulatory review group has considered a range of 

developments relating to inclusive assessment and feedback. The wide-ranging discussions 
have focussed on clarification of principles and purposes of assessment and feedback, an 
assessment calendar, inclusivity and electronic submission guidance and feedback 
mechanisms.  
 

5. Consultation on the emerging proposals was undertaken in the autumn 2018, with a 
consultation paper developed (available online) and focus groups held with colleagues.  The 
Students’ Union led student engagement and consultation on these developments and held a 
number of student focus groups. The Regulations Review Group has considered the feedback 



   

 

received and this is informing the proposals under consideration and the development of 
further case studies on good practice. 
 

6. A review of the academic regulations relating to these areas is underway.  Further 
consideration will be given at the Regulations Review Group’s meeting in February to proposals 
relating to reasonable adjustments, additional in-year reassessment opportunities, a more 
structured assessment calendar and the developments in the sector relating to unexplained 
grade inflation and degree classification algorithms.  These will be reported for consideration 
by Academic Board at future meetings (April and July 2019). 

 
Inclusive Assessment and Feedback Framework  

 
7. This University Framework sets out guiding principles for inclusive assessment and feedback 

which supplements the University’s Academic Regulations and current University guidance on 
inclusive assessment and feedback. 
 

8. The draft framework (Appendix 1) has been informed by the work of the Regulations Review 
Group in 2017/18 and 2018/19, together with feedback received from the consultation and 
focus groups undertaken with colleagues in the autumn term and with students undertaken 
by the Students’ Union. 

 
9. The proposal for development of an Inclusive Assessment and Feedback framework is aligned 

with the UK Quality Code for Higher Education and is intended to:   
 

a) support the application of excellent and inclusive teaching, assessment and feedback 
practice, academic standards and quality;  

b) provide an enabling, consistent framework for innovative assessment design and feedback, 
aligned with sector requirements;  

c) support all our students’ learning, achievement and attainment of positive outcomes 
aligned with our University’s Education Strategy. 

 
10. Integral to our Education Strategy is the engagement of students through inclusive teaching, 

assessment and feedback, informed by excellent academic and professional practice, to 
support students’ access, inclusion and their achievement of equitable, valid, reliable and fair 
outcomes. 

 
11. The University’s Academic Regulations and associated processes set out the University’s 

expectations and requirements for inclusive assessment and feedback and the rules and 
regulations which govern this.  These regulations for example establish the University’s 
principles and purposes of inclusive assessment and feedback, the design of reliable, 
consistent, fair and valid assessment and feedback strategies, the way in which we assure 
academic standards and quality and involve external independent experts, the requirements 
for the provision of information for students and their fulfilment of assessment to meet the 
required learning outcomes for completion, progression and award of higher education credit 
or qualifications.  

 
12. The University’s Academic Regulations are aligned with sector expectations including the 

Frameworks for Higher Education Qualifications, the UK Quality Code 2018 expectations and 
core practices, the requirements of the Office for Students and European standards and 



   

 

frameworks including the European Standards and Guidelines. It is intended to review our 
Academic Regulations in the light of this inclusive assessment and feedback framework and to 
bring forward any further clarification required to support implementation. This may include 
for example, clarification relating to the principles and purposes of assessment and feedback, 
development of an assessment calendar which sets parameters for completion of assessment 
processes and related elements such as reassessment.  These matters and the framework are 
under discussion by the Regulations Review Group.  

 
13. An indicative draft framework is provided at Appendix 1. Members are invited to discuss the 

framework to inform its further development. The final proposed framework will be the 
subject of a subsequent report to AQSC and Academic Board together with any consequential 
amendments proposed to the academic regulations. 

 
Developments related to Re-validation  
 
14. The scale of validation and revalidation activity annually is increasing, reflecting an increasingly 

competitive market and the need for our portfolio to be responsive to prospective student and 
employer demand.    

 
15. The present approach to course validation and re-validation (periodic review) provides for new 

course validation and a cyclical process of re-validation within a six-year cycle.  This enables 
the academic standards and quality of our courses to be reviewed set within a planned 
institutional schedule.   

 
16. The current course validation and revalidation (and periodic review) model normally involves 

scrutiny by a formal panel event.  Where appropriate and proportionate, validation also may 
be undertaken by the University Validation Panel process.  Each of these processes involve 
appropriate internal and external expertise and input by students.  

 
17. Once validated, courses are subject to course monitoring, annual review and enhancement 

processes, enhanced monitoring and subject review which provide institutional oversight of 
the academic standards and quality of courses and their ongoing enhancement.  This 
comprises: 

 

 

•Enhanced 
Monitoring

•Subject Review

Re-validation 
(including 
periodic 
review)

(Event based)

New Course 
Proposal

Validation
(Event based or 

via UVP)

Monitoring, 
Annual Review 

& 
Enhancement



   

 

 
 

18. Proposals for amendments to the University’s Academic Regulations and process for course re-
validation are under consideration.  The aim is to build on our current robust processes of 
validation, review and revalidation (periodic review) to introduce amendments which  
 

a) support an equally robust, risk-based, outcomes-driven, cyclical, re-validation process; 
b) enables revalidation to be responsive, proportionate and more efficient to deliver; and  
c) continues to be align with the UK Quality Code 2018, Office for Students’ and the 

European Standards and Guidelines (ESG) expectations.  
 

19. The proposed model for development aims to move to a more risk-based, outcomes driven 
process informed by a continuous cycle of review, underpinned by the assurances provided 
through the annual cycle of monitoring, annual review and enhancement. This is consistent 
with the move in the sector towards a more outcomes-driven and risk-based annual cycle of 
monitoring.   

 
20. The main elements of the revised approach are similar to the current process with an 

additional element of stage and change in process: 
 
 

 
 

21. The following principles for this revised process are under consideration: 
 

a) New course proposals approved by Academic Planning and Collaborations Group and 
will undergo validation.  This process normally will be similar to the current Validation 
panel, event-based process or where appropriate via the University Validation Panel 
(UVP). Consideration will be given as to the feasibility of further involvement of 
students as validation panel members or advisors. 

•Enhanced Monitoring
•Subject Review

•Annual oversight of 
course validation 
status by an enhanced  
UVP process

Re-validation (including 
periodic review)

(Event based  or via UVP)
New Course Proposal

Validation (Event based or 
via UVP)

Continuous  validation 
cycle with annual cycle of 

oversight /review
Collaborative maximum 6 

years validation 

Monitoring, Annual Review 
& Enhancement



   

 

b) The re-validation process is designed to be proportionate to risk and will lead to courses 
where academic standards and quality are considered as being in good standing 
maintaining a continuous validation for a longer duration.  

c) Courses in validation will be subject to an Annual Oversight of Course Validation Status 
by an extended University Validation Panel (UVP); courses which are considered to be 
at higher risk will be required to undergo re-validation at an earlier and appropriate 
stage. 

d) The extended University Validation Panel will receive and consider course quality and 
standards outcomes annually. The validation status of taught provision will be subject 
to annual oversight by the University Validation Panel which will consider and 
recommend whether courses continue to be in good standing. This will be informed by 
course outcomes (including external examiner report outcomes), student feedback and 
where applicable, outputs of MARE, course modifications/consent for change, UVP 
validation approvals, Enhanced Monitoring and Subject Review. The extended UVP may 
recommend  

• courses where validation status is confirmed – where courses are considered as 
in good standing 

• courses where additional external review and report is recommended for 
example on currency, standards and quality;  

• courses required to undergo a discrete re-development and re-validation 
process within the next 1-2 years (in validation status) 

• courses to be subject to Enhanced Monitoring or a Subject Review  
• collaborative provision which is required to undergo Enhanced Monitoring, re-

validation or re-approval. 
e) The extended UVP recommendations will be reported to AQSC which has power to 

ratify or review. 
f) The extended UVP will be supplemented by appropriate independent external 

expertise and student representatives; External Academic Advisor(s) will be appointed 
for a defined period (maximum 3-4 years) to be involved where appropriate in the 
process of annual oversight of course validation status or where external subject 
expertise is required (subject TEF groupings would inform this). 

g) Validated courses will not go beyond eight years without some form of intervention. 
h) Provision delivered via a collaborative partnership is considered higher risk and 

normally would be validated/approved for a maximum of six years only before 
requiring a review and revalidation/re-approval of collaborative delivery. 

i) Courses subject to professional, statutory and regulatory body recognition or 
accreditation will normally undergo re-validation within the relevant cycle (e.g. six to 
eight years) and this normally would involve an event-based process. 

j) Where the current revalidation cycle is used as a stimulus for a fundamental review of 
course content, structure and delivery at source, it is anticipated that the UVP 
will recommend that a discrete revalidation process is applied.  

k) The existing Consent for Change regulations will be maintained to provide assurance in 
relation to proposed modifications and their associated implementation periods.  

l) Consideration is being given to any further revisions that may be required to the role 
of external examiners and enhanced reporting towards the end of examining term on 
the overall health, standards and currency of a course.  

m) No changes are envisaged to the current processes of Monitoring, Annual Review and 
Enhancement, Enhanced Monitoring and Subject Review. 



   

 

n) This revised process would be designed to deliver a robust, proportionate, risk-based 
and outcomes-informed validation, revalidation and annual oversight process that 
informs cyclical validation, review and revalidation.  

o) This should support a more efficient and equally effective process that continues to be 
aligned with the UK Quality Code 2018, the Office for Students’ and the ESG 
expectations. 

 
22. AQSC considered and endorsed these emerging proposals in January 2019, expressing support 

for the annual oversight process and revised approach to re-validation.  Comments regarding 
the duration of the revalidation cycle have been addressed through the principles in paragraph 
21 g) to j) and regarding sharing of excellent practice via a twice-yearly Academic Standards 
and Quality Forum (for cross institutional case studies, sharing of practice and discussion).  
 

23. This could strengthen oversight of outcomes through involvement of external experts and 
students in an annual oversight of validation status informed by outcomes from course 
monitoring, annual review and enhancement, enhanced monitoring and subject review 
processes.  

 
24. Academic Board is invited to consider and provide feedback on the emerging proposals and to 

endorse the approach to the further development of an outcomes-driven and risk-based 
revalidation process and academic regulatory amendments for further modelling by Quality 
Assurance Services and wider consultation. 

 
Other Regulatory and Process Developments  
 
25. The Regulations Review Group noted the developments in the UK Quality Code 2018 with 

detailed advice and guidance published in November 2018.  The current mapping against the 
revised expectations and core practices has been reported to AQSC as part of the Academic 
Assurance Report and is provided in Appendix 2. This was reviewed by Academic Board in 
2017/18.  
 

26. Further mapping is being undertaken against the updated UK Quality Code 2018 which includes 
guiding principles and associated advice and guidance. This will be the subject of a future 
report to Academic Board. 

 
27. An additional section of the Academic Regulations is under development relating to appeals 

from research students for proposed introduction from 2019/20. 
 
28. The recent Office for Students’ report findings on “unexplained grade inflation” has been 

considered by AQSC and further action agreed to investigate and report on increases over time 
and the underlying context and enhancements that have contributed to improvements in 
degree outcomes.   

 
29. The recent UK Standing Committee for Quality Assessment (UKSCQA 2018) consultation on 

degree classification, supported also by Universities UK, Guild HE and the Quality Assurance 
Agency will be considered by the Regulations Review Group at its next meeting.  It is proposed 
that further work will be taken forward to consider elements of our academic regulations,  
processes and related academic development to reflect on the areas identified for sector-wide 
review (paragraph 29 below). 



   

 

 
30. In summary, the consultation seeks views on the proposal that “a clear statement should be 

made by the sector to protect the value of honours degree qualifications over time and to 
encourage and support a process of review to ensure transparency, reasonable consistency and 
comparability of academic standards” (UKSCQA 2018, p3).  The consultation proposes a review 
across the sector of: 

 
“ 

1. Institutional evidence on degree outcomes, including publication of institutional 'degree 
outcomes statements' or through external review depending on national quality 
arrangements, ensuring there is appropriate external assurance and advice at governance 
level to fully consider findings and implications.  

2. The design and rationale of degree algorithms to ensure they protect the conventions of 
national qualifications frameworks and institution's own learning criteria and outcomes, 
and the conventions of the honours degree structure. To support this, the report 
recommends a sector-wide dialogue to established shared principles for algorithm 
practice, with an emphasis on borderline 'zones of consideration' and discounting 
practices, outside mitigating circumstances. 

3. Assessment criteria and marking scales to ensure that they protect the principles of higher 
learning as outlined by national qualifications frameworks and the sustainability of the 
honours degree classification system. 

4. Quality assurance processes, including the use of sector benchmarking and the role of 
external examiners, to help align assessment criteria and practices. 

5. The support and professional development for external examiners and academic staff.” 

(UKSCQA 2018, p4).   

 
Revised Academic Calendar 2019/20 
 
31. Further consideration has been given to the 2019/20 academic calendar which was previously 

approved by Academic Board and published.  
 

32. The planned calendar presently takes account of the Leeds City Council fixed holidays for 
Easter. The planned dates for graduations have now been considered which are proposed to 
be week commencing 13th July 2020, which aligns with and is prior to the Leeds City Council 
summer school holiday dates, which are earlier than in previous years.    
 

33. This earlier date means that we need to consider the sufficiency of marking and examination 
board time for semester 2 to meet the deadline for marks entry (26th June 2020, i.e. 2 weeks 
before graduation).  No specific questions were posed when the calendar was approved at the 
July 2018 Academic Board relating to this potential concern but this matter has been 
considered further now that graduation dates have been identified.   

 
34. It is proposed to increase the time available at the end of Semester 2 and to equalise the 

assessment and examination periods by commencing semester 2 one week earlier (from 27th 
January 2020 to a start date of 20th January 2020) and reducing the revision, assessment and 



   

 

examination periods in both semesters from three, to two weeks. This would move the semester 
2 revision, assessment and examination period to week commencing 4th and 11th May 2020. 

 
35. These proposed revisions to the 2019/20 academic calendar (Appendix 3) have been 

considered and are endorsed by members of the University’s Executive, the Senior 
Management Group and have been informed by feedback from the Students’ Union, Trade 
Union representatives and Schools.  

 
36. Academic Board is requested to consider and approve the revised 2019/20 academic calendar 

and associated amendments to related calendar dates. 
 

 
Conclusions and recommendations 
 
37. Members are invited to  
 

a) Consider and provide feedback on the developments and proposals in this report relating to 
inclusive assessment and feedback and the indicative draft framework (Appendix 1), to 
inform their further development;  

b) Endorse the approach to the further development of an outcomes-driven and risk-based 
revalidation and periodic review process and academic regulatory amendments for further 
modelling by Quality Assurance Services and wider consultation; 

c) To note the further mapping of our academic regulations and processes underway against 
the revised UK Quality Code 2018 published in November 2018 and our current mapping 
(Appendix 2); and 

d) To consider and approve the revised Academic Calendar for 2019/20 (Appendix 3) and 
associated amendments to related calendar dates.  
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Appendix 1:  Indicative Draft Inclusive Assessment and Feedback Framework 

Introduction 

1. Scope: This framework applies to all assessments methods and types, including examinations, and applies to both formative and summative assessment and 
feedback. 
 

2. Purpose: To provide an enabling framework to support inclusive assessment and feedback practice. 
 

3. Guiding Principles: The framework provides University guiding principles constitute University recommended guidance for Schools.   
 

4. Wider Guidance, Information Resources and Expectations: Further guidance and resources to support inclusive assessment and feedback practice is cross 
referenced in this framework. Required expectations where these relate to implementation of University Academic Regulations, policies and processes are also 
cross referenced. 

 

Guiding 
Principles 

Guiding Principle Summary Further information  to inform practice Key 
Academic 
Regulations 
and 
Expectations 

Wider 
Guidance 
and 
Information 
Resources 

Design  Course teams are empowered and responsible for the design 
of appropriate, coherent and inclusive assessment strategies 
for their course and for the design of feedback strategies in 
accordance with the University’s Academic Regulations. 
 
These should be constructively aligned, appropriate to the 
level of study and course context and aligned with the 
relevant national qualifications framework descriptors and 
standards.  
 

Assessment should be: 
• Reliable, consistent, fair and valid 
• Approached holistically  
• Inclusive and equitable – providing every student with an equal 

opportunity to demonstrate their achievement  
• Explicit, transparent and accessible – with information provided for 

students on the assessment process, assessment criteria and 
outcomes, the assessment task and the standards expected. 

• Timely – to promote student learning and facilitate improvement. 
An holistic view of assessments and deadlines (assessment calendar) 
should be provided for all students and the course team at the 
beginning of each level of the course and module; 

• Efficient and manageable – to provide a reliable and valid profile of 
achievement without overloading students or staff involved in the 
assessment process; and 

  



 

• Encourage academic integrity - designed to minimise opportunities 
for students to commit academic misconduct (including plagiarism, 
self-plagiarism, and contract cheating). 

 
Purpose of 
assessment 
 

Assessment strategies and design of assessment should be 
purposeful and relate to the aims, outcomes and the learning 
process. Assessment design should enable the following 
purposes: 
 

• Be fit for purpose 
• Be valid in measuring achievement against learning outcomes 
• Enable students to benchmark or evaluate their current level of  

knowledge or skills and identify areas for improvement and 
judgments on overall progress made; and 

• Enhance students’ assessment literacy enabling then to increasingly 
regulate their own learning and performance.  

• Enable students to demonstrate the extent to which they have 
achieved the intended learning outcomes  

• Support fair evaluation of students’ assessed work to determine the 
extent to which they have achieved the intended learning outcomes. 

  

Inclusive 
Assessment 

Assessment design should be inclusive, anticipating students’ 
needs and enabling all students to undertake assessment 
equitably.  Where individual reasonable adjustment is 
necessary, this will be accommodated informed by the agreed 
reasonable adjustment plan. 
 

Course teams may wish to consider: 
 
• The use of alternative equivalent assessments to support inclusivity 

where appropriate; 
• How variety and choice of equivalent assessment methods within an 

overall course assessment strategy could support inclusivity; 
• To reflect on the need for anonymity in assessment where 

appropriate.  
 

The University expects all formal examinations to be sat and marked in 
accordance with the University’s processes and this includes the 
requirements for anonymised marking. Course Teams may consider the 
circumstances where anonymous assessment submission and marking 
for assessment may be appropriate. Familiarity with students’ work 
which can inform detection of potential academic misconduct should be 
balanced with principles of anonymous marking. 

   
• Where used, a consistent process for anonymous submission and 

marking for assessment by course/School should be put in place and 
communicated clearly to students and staff.  

 

  

Academic 
Integrity 

The design and security of assessments should minimise the 
risk of academic misconduct and support good academic 
integrity practice. 

   



 

Submission 
and Return of 
Assessments 

The Course Director with the course team should determine a 
consistent approach across the course for the submission and 
return of assessments and communicate this clearly to 
students. 
  
 

• Internal scrutiny and sampling of marked work required for the 
validity, consistency and equity of marking and any required 
moderation should be undertaken appropriately. 

• Deans should make appropriate arrangements within the School for 
follow up with individual students promptly where there is non- 
submission of assessments to enable engagement with students to 
support their completion. 

  

Supporting 
and Preparing 
Students for 
Assessment 

Students should be provided with opportunities to develop 
their assessment literacy and knowledge of good academic 
integrity practice. They should be supported through 
assessment to engage with the course curriculum and to 
develop the knowledge, skills and competencies required to 
meet the learning outcomes.   

   

Feedback Students will be supported through appropriately timed 
feedback and formative assessment opportunities that are 
clear, constructive and support their development. Feedback 
strategies should be designed for the course which enable 
timely and relevant feedback to support students’ learning. 

Feedback (and feed-forward) should 
 

• Engage students in a dialogue and to inform students about their 
progress in meeting the learning outcomes and developing the skills 
and knowledge required; 

• Support students’ judgments about areas for improvement and 
overall progress; and 

• Reflect attainment relevant to the learning outcomes and marking 
criteria where feedback is provided following an assessment or 
formative assessment opportunity.  

• Expectations and timescales for feedback and feedback turnaround 
times following marking for each assessment should be articulated 
and provided for students. 

 

  

Validation 
and Review 

Course validation and review processes will consider and 
determine the appropriateness of the proposed inclusive 
assessment and feedback strategies (including scrutiny of the 
consistency of course and module learning outcomes with 
relevant national qualifications framework descriptors and 
standards; the range, type and overall balance of assessment 
and feedback strategies and whether these are appropriate to 
support students’ learning and measure students’ 
achievement of learning outcomes, at and beyond the 
threshold level) 

   



 

Robust 
application of 
the 
University’s 
Academic 
Regulations 
and processes 

Deans are responsible for ensuring that the University’s 
Academic Regulations, strategies and required processes are 
applied and implemented appropriately in their School.    
 

• Deans are responsible for the recruitment, progression and 
development of their staff involved in teaching and assessment and 
for their ongoing development in relation to competence, skills and 
knowledge to undertake assessment.  Support is available via 
engagement with the DEAP for a, teach /learn online resources or 
via CLT where additional academic support or development is 
needed. 

• Heads of Subject and Course Directors should provide internal 
scrutiny in the School of the implementation of the University’s 
Academic Regulations and processes at course level and adhere to 
University processes regarding scrutiny, marking, sampling, and 
moderation of assessments and examinations and the requirements 
related to examination boards and independent scrutiny by external 
examiners.   

• Deans are responsible for ensuring that the School, review its core 
practice in inclusive assessment and feedback regularly in line with 
the University’s Academic Regulations, to support and inform 
ongoing enhancement and improvement. They ensure that External 
Examiners’ reports are considered, acted upon and responded to in 
a timely manner (in line with University deadlines). 

• Deans should ensure that appropriate processes for anonymous 
assessment are in place and clear communicated to students and 
staff where applicable. 

  

Scrutiny by 
and use of 
External 
Expertise 

The Course Director with relevant Course Leaders, Module 
Leaders and members of the course team is responsible for 
ensuring that External Examiners are appropriately briefed 
and are provided with the relevant information they need to 
undertake their role. 

• External examiners should be given the opportunity to comment on 
the assessment set for each module, before students take the 
assessment. This is an important part of the examiner’s role in 
verifying that the assessment is relevant to the learning outcomes 
level of the module, the relevant national qualifications frameworks 
and standards and is clearly specified and appropriately 
discriminating. 

• External examiners inform judgements about the reliability, fairness 
and transparency of assessment, award and classification processes. 
They provide independent scrutiny, feedback and confirmation that 
the University’s academic regulations and processes have been 
applied appropriately and that the determination of credit and 
awards are equitable and in accordance way national standards.  

• External Examiners are responsible for the scrutiny of the 
appropriateness design of assessments and examinations to meet 

  



 

the course learning outcomes and aligned with relevant national 
qualifications framework descriptors and standards.  

• Independent external expertise contributes to the scrutiny of the 
appropriateness of course assessment strategies within validation 
processes. 

Information 
for Students 

The Course Director with relevant Course Leaders, Module 
Leaders and members of the course team is responsible for 
the provision of accurate, timely information for students in 
accordance with the University’s Regulations and expectations 
in relation to the accuracy, trustworthiness and reliability of 
published information.   

• It is good practice to provide students with module and assessment 
information as far in advance as is feasible to allow students time to 
prepare.  

• If module pre-reading can be provided to students in advance of the 
semester it allows all students to plan and work at their own speed.  
The new reading list system enables users to see all lists for all 
modules with links to these resources. 
 

Normally this wider course information would include: 
 

a) For applicants: accurate, trustworthy and reliable material 
course information which includes the course specification, online 
prospectus material information,  information on the overall balance of 
teaching and assessment for each level to enable an informed choice to 
be made aligned with CMA guidance;  

 
b) For students: information upon registration and enrolment 
should include  

 
• a course handbook in accordance with the University’s guidance 
template  
• details of the nature and timing of feedback opportunities and 
formative assessment 
• a summative assessment and examination calendar which 
provides the range, balance, type and components, a schedule of dates, 
deadlines, methods and arrangements for submission and return for the 
applicable level/year of the course and strategy/opportunities for 
feedback/feedforward;  

 
c) module information for students prior to the commencement of 
teaching for each semester in accordance with the University’s academic 
regulations and guidance; normally this includes details of  

 
• module aims, description and intended learning outcomes 

  



 

• summative assessment method(s), brief(s) and criteria 
• components and their weighting 
• opportunities for feedback/feed forward 
• formative assessment and support available in each module 
• the timetabled dates of any assessment/examination sessions 
and the expected submission/return dates, requirements and 
referencing conventions; and 
• recommended reading. 

 
d) information for students on the academic calendar and 
reassessment/resit and examination periods together with information 
on the University’s academic regulations; and 

 
e) Information for students on the academic regulations, policies 
and procedures on academic integrity are clear, accessible and actively 
promoted to students. 

Electronic 
Assessment 

The use of electronic tools for assessment is encouraged. 
Excellent academic practice and pedagogy inform the design 
of electronic assessment. 

Course Directors with course team members are recommended to 
consider: 
• The use of the University’s feedback and assessment matrix, 

designed to support course teams in choosing an appropriate tool to 
meet their requirements; 

• The selection of a consistent University supported electronic tool 
and approach for use across the course, where electronic 
submission and return of work is used; this should be communicated 
clearly to students. 

• The use of electronic formats for relevant formative feedback where 
appropriate.  

• The standardisation of electronic submission dates and times, taking 
into account the student experience and when relevant Schools and 
services are available to support students during office hours. 

• The use of agreed processes for managing late electronic 
submission, mitigation and extensions (in line with our University’s 
Academic Regulations) ensuring consistency across the Course or 
School and the efficiency for those using the electronic tools. This 
ought to take account of use of a separate submission area (e.g. 
drop box) for electronic submissions from those with agreed 
extensions to submission dates. 
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Appendix 2: Mapping to the revised expectations and practices of the UK Quality Code for Higher Education, January  
2019  
 

Expectations for Standards 
Expectation Meeting the expectation 
The academic standards of courses meet the requirements of the 
relevant national qualifications framework. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The value of qualifications awarded to students at the point of 
qualification and over time is in line with sector-recognised standards. 

The University Academic Regulations set out our institutional 
approach to the setting and maintenance of academic standards 
and apply to all awards and courses of study of the university. 
 
The Academic Regulations and the standards of our awards are 
informed by and align with national expectations incorporating 
the Framework for Higher Education Qualifications of UK Degree 
Awarding Bodies, incorporating the HE Credit Framework for 
England, Qualifications Characteristics Statements. 
 
Exceptionally, variations to our Academic Regulations may need 
to be approved for example as a requirement of a professional, 
statutory or regulatory body, an external awarding body, 
international and in-country body or as a result of a particular 
type of delivery or nature of the provision. All variations are 
subject to approval by our Academic Board. 
 
The external higher education expectations are supplemented by 
internal university requirements and reference documents, 
relevant sector benchmarks, professional and statutory body 



requirements and are informed by sector benchmarking and 
externality. The most recent TEF degree inflation metrics for 
2017/18 indicated that the standard of our awards had been 
maintained and that no degree inflation had been identified.  

Core practices Meeting the Core Practices Common practices Meeting the  Common practices 
The provider ensures that the 
threshold standards for its 
qualifications are consistent with 
the relevant national 
qualifications frameworks. 

Awards of the University are 
designed and developed with due 
consideration for external reference 
points including the Framework for 
Higher Education Qualifications and 
subject benchmarks statements. 

The provider reviews its core 
practices for standards 
regularly and uses the 
outcomes to drive 
improvement and 
enhancement. 

We review our core practices 
regularly and in response to 
external sector policy or 
regulatory expectation. 
 
Our processes provide a flexible 
framework within which our 
university continuously monitors 
the academic standards of our 
awards and the quality of 
learning opportunities in order 
to: 
Maintain threshold standards, 
evaluate course performance 
and deliver enhancements to the 
quality of learning opportunities, 
provide evidence of cyclical 
monitoring and review of 
academic provision and provide 
assurance to Academic Board 
and its committees that activities 
are being conducted consistently 
and effectively. 

The provider ensures that 
students who are awarded 
qualifications have the 
opportunity to achieve standards 
beyond the threshold level that 
are reasonably comparable with 
those achieved in other UK 
providers. 

Courses leading to awards of the 
University operate within a modular 
structure wherein the achievement 
of learning outcomes at module, 
level and course contribute, where 
appropriate, to an award beyond the 
threshold level. 
 
External Examining is a key 
component of our quality assurance 
framework providing assurance that 
the threshold standards of our 
taught awards are appropriate and 
that achievements of our students is 
comparable to that on similar 
courses elsewhere. 
 



  
Approval of our academic 
regulations and their period of 
review is the responsibility of 
Academic Board. 
 
 

Where a provider works in 
partnership with other 
organisations, it has in place 
effective arrangements to ensure 
that the standards of its awards 
are credible and secure 
irrespective of where or how 
courses are delivered or who 
delivers them. 

It is a fundamental principle of our 
Academic Regulations that 
arrangements for delivering learning 
opportunities with others places 
ultimate responsibility for academic 
standards and the quality of learning 
opportunities with the degree 
awarding body irrespective of where 
or how they are delivered. 
 
The University has in place effective 
arrangements for managing the 
provision of learning opportunities 
with others and securing the 
standards of its awards.  

The provider uses external 
expertise, assessment and 
classification processes that are 
reliable, fair and transparent. 

External Examiners are appointed to 
all validated courses leading to an 
award of the university. 
 
We make rigorous use of externality 
in quality assurance processes 
including the validation and 
revalidation of courses. 
 
Our processes for assessment and 
classification are consistent, fair and 
transparent and where appropriate 



variation is subject to approval by 
our Academic Board. 
 

 
Expectations for Quality 
 
Expectations Meeting the Expectation 
Courses are well designed, provide a high-quality academic experience for all 
students and enable a student’s achievement to be reliably assessed. 
 
 
 
 
 
 
 
 
 
 
 
 
From admission through to completion, all students are provided with the 
support that they need to succeed in and benefit from higher education. 
 

Our courses are designed to align with the University’s 
distinctive educational aims and Education Strategy with 
due consideration for external reference points. These 
elements support the development of graduates who 
are critical thinkers and independent learners. 
 
Courses leading to awards of the University operate 
within a modular structure wherein the achievement of 
learning outcomes at module, level and course 
contribute, where appropriate, to an award beyond the 
threshold level. Assessment practices are fair, 
consistent, within and across courses, and those leading 
to an award at levels 5-8 of the Framework for Higher 
Education Qualifications are subject to external 
examination. 
 
Our academic regulations and approach support all 
students to succeed and benefit from the educational 
experience they receive and contribute to. 
Responsibility for adherence to our Academic 
Regulations rests with all staff, students and 



collaborative partners in accordance with the specific 
roles and responsibilities defined in our regulations and 
supplemented by our University’s policies and 
procedures. Our Student Support Framework is an 
important strand of our Education Strategy which 
provides the overarching approach for ensuring support 
for our students to succeed in and benefit from higher 
education. 
 

Core practices Meeting the  Common practices Common practices Meeting the  Common 
practices 

The provider has a reliable, 
fair and inclusive 
admissions system. 

All applications for admission to the University will 
be treated with equity, fairness and consistency in 
accordance with relevant University policy and 
procedures. 

The provider reviews its 
core practices for quality 
regularly and uses the 
outcomes to drive 
improvement and 
enhancement. 

We review our core 
practices regularly and in 
response to external sector 
policy or regulatory 
expectation. 
 
Our processes provide a 
flexible framework within 
which our university 
continuously monitors the 
academic standards of our 
awards and the quality of 
learning opportunities. 
 

The provider designs and/or 
delivers high quality 
courses. 

Courses are designed and developed to ensure 
that each course is of a standard appropriate to 
the award offered, will be delivered to a standard 

The providers approach 
to managing quality 

We make rigorous use of 
externality in quality 
assurance processes 



 appropriate to the award offered and has 
sufficient resources to support student learning. 

takes account of external 
expertise. 

including the review and 
enhancement of academic 
provision. 
 

The provider has sufficient 
appropriately qualified and 
skilled staff to deliver a high 
quality academic 
experience. 
 

Proposals for development of new provision 
include broad feasibility and costing projections 
including requirements for academic and 
supporting staff. 
All new provision and that under review will 
establish that sufficient resources are available to 
support student learning. 

The provider engages 
students individually and 
collectively in the 
development, assurance 
and enhancement of the 
quality of their 
educational experience. 

We actively seek 
participation by all students, 
individually and collectively 
in the development, 
assurance/review and 
enhancement of student 
learning opportunities. This 
is supported through our 
Student Charter and 
Academic Regulations for 
Engagement and Partnership 
with Students. 

The provider has sufficient 
appropriate facilities, 
learning resources and 
student support services to 
deliver a high quality 
academic experience. 

The University has appropriate facilities, learning 
resources and student support services in place to 
deliver a high quality academic experience.  This 
supports students’ achievement and these 
elements are approved in initial proposals for the 
development of academic provision and tested at 
validation and re-validation. 
 

We provide a coherent support environment for 
our students which encompasses all aspects of 
their academic, and professional needs (offering 
specialist personal support when appropriate). 
Students will have a clear understanding of who to 
go to for help and advice, and staff will be able to 
call on the support of colleagues across our 



University, when an issue moves beyond their area 
of professional expertise.  

 
The provider actively 
engages students, 
individually and collectively, 
in the quality of their 
educational experience. 

We actively seek participation by all students, 
individually and collectively in the enhancement of 
student learning opportunities. This is supported 
through our Student Charter and Academic 
Regulations for Engagement and Partnership with 
Students. 

The provider has fair and 
transparent procedures for 
handling complaints and 
appeals which are 
accessible to all students. 

Our university acknowledges that at times its 
students may be dissatisfied with aspects of its 
provision and recognises the right of all students to 
raise complaints without any disadvantage through 
the Student Complaint Procedures. 
 
Similarly, the Academic Regulations make 
provision for student appeals wherein all students 
have the right to seek an appeal hearing without 
risk of disadvantage. 
 

Where the provider offers 
research degrees, it delivers 
these in appropriate and 
supportive research 
environments. 

Research students are provided with an 
appropriate and supportive research environment 
within which to study for research degrees.  
 
Schools and research centres provide an 
appropriate research environment and academic 
home with Directors of Research, research Award 



Coordinators and supervisory teams enabling 
research student support and engagement in the 
research training programme. 
 
The University’s Research and Enterprise Strategy 
led by the DVC Research and Enterprise, provides 
the overarching development of research.  The 
University’s Graduate School provides the 
institutional support and infrastructure for 
delivering research degrees in an appropriate and 
supportive research environment (see 
http://www.leedsbeckett.ac.uk/research/research-
degrees/). 
 
Programmes of research may be supported subject 
to the proposed programme being capable of 
leading to scholarly research, of being presented 
for assessment by appropriate examiners and a 
suitable supervisory team being able to be formed. 
The University requires supervisors to undertake 
research awards staff development. 

Where a provider works in 
partnership with other 
organisations, it has in 
place effective 
arrangements to ensure 
that the academic 
experience is high-quality 

The University has in place effective arrangements 
for the provision of learning opportunities with 
others. 
Collaborative partners are expected to have in 
place appropriately qualified staff (approved by 
the relevant School) able to deliver the required 
level of support to students appropriate to the 

http://www.leedsbeckett.ac.uk/research/research-degrees/
http://www.leedsbeckett.ac.uk/research/research-degrees/


irrespective of where and 
how courses are delivered 
and who delivers them. 

achievement of the learning outcomes for the 
award. 

The provider supports all 
students to achieve 
successful academic and 
professional outcomes. 

We are committed to working in partnership with 
our students to ensure the University is an 
inclusive, safe and engaging learning environment 
which supports the achievement of excellent 
academic and professional outcomes.  
We provide a range of support mechanisms to 
support all students to achieve successful 
academic and professional outcomes. 
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 w/c Monday  Notes 
1 19.08.19   
2 26.08.19 Bank Holiday 26.08.19 
3 02.09.19  
4 09.09.19  
5 16.09.19  
6 23.09.19 Student Welcome & Induction Week  
7 30.09.19  

 
 
 
 
 

Semester 1 

 
8 07.10.19  
9 14.10.19  

10 21.10.19  
11 28.10.19  
12 04.11.19  
13 11.11.19  
14 18.11.19  
15 25.11.19  
16 02.12.19  
17 09.12.19  
18 16.12.19  
19 23.12.19  BH/Christmas Break 
20 30.12.19 Christmas Break 
21 06.01.20 Assessment and Examination period  
22 13.01.20  
23 20.01.20 Student Welcome & Induction Week  
24 27.01.20  

 
 
 
 

  

 
25 03.02.20  

 
 
 
 

Semester 2 

 
26 10.02.20  
27 17.02.20  
28 24.02.20  
29 02.03.20  
30 09.03.20  
31 16.03.20  
32 23.03.20  
33 30.03.20  
34 06.04.20  Break 
35 13.04.20 Break 
36 20.04.20 Semester 2  
37 27.04.20  
38 04.05.20 Assessment and Examination period Bank Holiday 04.05.20 
39 11.05.20  
40 18.05.20   
41 25.05.20  Spring Bank Holiday 25.05.20 
42 01.06.20   
43 08.06.20   
44 15.06.20   
45 22.06.20 26 June Deadline for marks entry for graduation  
46 29.06.20   
47 06.07.20   
48 13.07.20 Graduation Week  
49 20.07.20   
50 27.07.20   
51 03.08.20   
52 10.08.20   
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Student Consultation Framework 
 
 
Executive Summary 

It was agreed at the Students’ Union Senior Management Liaison Group in July 2018 that the 
Student Consultation Framework would be updated to align with developments in the sector 
regulatory landscape.  
 
The framework has been updated (Appendix 1) and a short factsheet for students has been 
produced by the Students’ Union to supplement the framework (Appendix 2). The revised 
framework was considered and endorsed by Academic Quality and Standards Committee on 21 
January 2019 and is presented for approval to Academic Board. 

Action Requested 

Academic Board is invited to consider and approve the revised Student Consultation Framework. 

Appendices 

Appendix 1: Revised Student Consultation Framework  
Appendix 2: Factsheet for students on the Student Consultation Framework  

Author 

Name: 
Job title: 
Date: 

Barbara Colledge, Charlie Hind, Jack Harrison, John Goodwin 
University Registrar, VP Education, President, Mead of Membership Engagement, 
Leeds Beckett Students’ Union  
24 January 2019 

 

Approval Route 

25 January 2019 Professor Phil Cardew, DVC Academic 
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STUDENT CONSULTATION FRAMEWORK 
 

WHAT IS THE FRAMEWORK? 
The Leeds Beckett Student Consultation Framework is a set of guidelines 
which have been agreed by the University and Students’ Union. The 
framework supports the implementation of the University’s Academic 
Regulations relating to student engagement and partnership, consultation 
and consent for change.  

The framework supports Leeds Beckett University’s approach to working in 
partnership with our students and to ensuring that they are at the heart of 
decision‐making processes. 

WHAT IS MEANT BY CONSULTATION? 
In accordance with the University’s Academic Regulations, proposals 
relating to changes to validated courses require institutional consent for 
change. Appropriate consultation with students likely to be affected by any 
change to the validated or published course specification and material 
information is required. This enables our University to manage change 
effectively in accordance with consumer legislation and Competitions and 
Market Authority guidance. 

Consultation may relate to any level of a course or other matters when at 
any time a decision needs to be made that is likely to have an impact on 
validated and contracted students’ experience at Leeds Beckett or on the 
material course information which has been published for prospective 
students. 

The University has a number of mechanisms to engage students and listen 
to student feedback, such as via School Forums, Course Representatives, 
module feedback, and through the various course monitoring and review 
processes that exist. The University also has in place a Student Protection 
Plan, approved by the Office for Students, and a Student Transfer Plan, to 
manage and mitigate risk affecting students in the event of major change.  

 



WHEN AND ABOUT WHAT SHOULD STUDENTS 
EXPECT TO BE CONSULTED? 
 

The University involves students and seeks feedback regularly from 
students on their student experience through direct consultation, student 
focus groups, School forums and via surveys, to inform the continuous 
improvement of the education we provide and wider institutional decision‐
making. Students are represented on University Committees, Academic 
Board and the Board of Governors via the Students’ Union members. 
Course representatives facilitate feedback from their course peers and via 
School Forums. University decision‐making is informed and is shaped by 
student feedback received and is used to improve the educational 
experience of our students. 

 

Decisions taken in the University can impact on the student experience – 
from a decision to change the time or location of a lecture, through a 
change in the modules available on a course, to a major building project 
that might transform an area of the campus. The University has 
mechanisms in place to engage and consult students and from time to time 
will seek feedback on specific proposals or developments.  

 

Proposals can range from strategic developments which affect the whole 
student body through to small changes to a module or assessment. The 
type and extent of consultation with students will vary.  The nature of the 
proposals or decisions to be taken and the likely impact on students 
informs the way in which students should be involved in the process at 
each level. We have broken down the various types or levels of 
consultation that might exist into three clear categories. 

 

 

 



STRATEGIC CONSULTATION 

The University’s strategic decisions are taken by the University’s Executive 
Team, by the University’s Academic Board and the Board of Governors. 
Consultation on strategic developments, decisions or proposals that affect 
the wider student body is undertaken via Students’ Union membership on 
the Boards and via meetings between the University’s and the Students’ 
Union’s Executive Teams and the Senior Management and Students’ 
Union Liaison Group. This may include for example, consultation on 
estates or education strategy, changes in our academic regulations or 
University name, substantial investment or financial decisions which 
directly affect the student experience or development of the University’s 
strategic plan. Where appropriate the Students’ Union may also conduct 
independent consultation with students on major development proposals or 
matters which have a significant impact on the student experience which 
will feed into the University’s strategic consultation mechanisms with 
students. 

 

FOCUSED CONSULTATION 

The University will undertake focused consultation with students on 
matters which relate to a specific module, course, subject or School, 
change proposals for validated or published course specifications, material 
information or consent for change and consultation required under the 
University’s Student Protection Plan. This level of consultation normally will 
involve students who are directly affected by proposals for change or 
where consent for change is needed and may involve prospective students 
where a proposed change will affect them.  

At this level consultation on proposals for change normally will relate to 
matters which need student feedback prior to implementing decisions that 
carry a more significant impact for students, for example moving teaching 
permanently to a new location on campus, or proposed modifications to 
material information for your course. Consultation also may involve student 
or course representatives where specific student feedback is sought as 
part of the University’s course monitoring and annual review and 



enhancement process to inform continuous improvement of students’ 
education and experience. 

Usually consultation will be undertaken via the use of established systems, 
mechanisms and structures within a School. Consultation may involve a 
focus group, forum or meeting with students or their representatives, a 
written communication to students via their University email or by letter. 
For some proposals, students’ consent for change may be requested and 
in other cases, the change may be important or necessary in the best 
interests of students, as indicated in the University’s Student Contract. 

 

INFORMING 

Some changes or decisions which relate to the everyday running of a 
module, course, subject or School may be necessary. Normally these 
would be communicated to students via the agreed process for informing 
students for the module or course. Usually at this level, this may relate to 
minor changes with a short‐term impact, such as a change in time or 
location of a lecture or any approved non‐material information 
modifications to your course. This may include course or module 
announcements relating to your student experience. 

 

Consultation at this level may also relate to proposed developments being 
explored by the course team or school leadership team for modules, 
courses, subjects or matters relating to the School that will not affect you 
directly but are proposed for future years and upon which your feedback is 
sought. 

 

FURTHER INFORMATION 
Further information on the Student Consultation Framework is provided for 
students in a Factsheet for Students.  
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Factsheet for Students 
 
WHAT IS THE FRAMEWORK  
The Student Consultation Framework is a set of guidelines, which have been 
agreed by the University and Students’ Union.  
 
The framework supports the implementation of the University’s Academic 
Regulations relating to student engagement and partnership, consultation and 
consent for change.  
 
In basic terms this means that you should be consulted on decisions the 
University takes that affects your educational experience - from a decision to 
change the time or location of a lecture, through to changes in the modules 
available on a course, right up to a major building project that can transform 
the campus. 
 

WHEN AND WHAT SHOULD YOU 
EXPECT TO BE CONSULTED ON? 
 



Obviously, the examples provided above are all very different types of change 
that could affect your education and may impact different students in different 
ways. For this reason, the framework is broken down into three clear categories 
to guide how the University will consult with you. The general rule is that the 
bigger the impact, the more you or your representatives should be involved in 
the process. 
 
 
STRATEGIC CONSULTATION  
 
Strategic consultation is about University’s strategic decisions that may directly 
affect the wider study body which are, taken by the University’s Executive 
Team, by the University’s Academic Board and the Board of Governors.   
 
These are the bigger decisions that fundamentally affect the future of the 
institution, which may include consultation on changes to the campuses, the 
education strategy, changes in academic regulations or the University name, 
substantial investment or financial decisions which directly affect your 
University experience or the development of the University’s strategic plan.  
 
At this level, consultation mainly takes place with your representatives via the 
University Committees, Academic Board, the Board of Governors or the Senior 
Management and Students' Union Liaison Group. 
 
However, if the University is looking into 'strategic matters', consultation may 
happen with the wider student population via the University itself, or by 
working with the Students' Union.  
 
FOCUSED CONSULTATION 
 
Focused  consultation relates to decisions that carry a more significant impact 
for you and your studies, such as permanently moving teaching to a new 
location on campus, or proposed modification to material information for your 
course. 
 
Normally the University will consult you, and even prospective students, if 
these proposals directly affect you. Consultation may also involve your student 
and course representatives, particularly where the University is seeking specific 
feedback to inform continuous improvement of your education and experience.  
   
Usually the University will undertake this form of consultation via established 
systems, mechanisms and structures within Schools. Consultation may involve 
focus groups, forums or meetings with you or your representatives, a written 
communication to students via their University email or by letter.   
 
For some proposals, the University will request your consent for change. 
However, this is not always the case and some changes may be deemed as 
'important or necessary' and in your best interests, as outlined in your Student 
Contract.  



 
INFORMING 
 
Normally you will be informed about minor changes or decisions, which relate 
to the everyday running of a module, course, subject or School. Usually, these 
will have a short-term impact, such as a change in time or location of a lecture 
or any non-material changes to your course information. This may include 
course or module announcements relating to your student experience.  
 
You might also be asked for your feedback regarding changes to modules, 
courses, subjects or matters relating to the School that will not affect you 
directly but are proposed for future years. 
 
You can expect to be informed via a range of appropriate methods, such as a 
simple email or text message, or even a face-to-face conversation. 
 
 
To read the full Student Consultation Framework please 
visit [insert URL here] 
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Schedule of meetings and draft schedule of business 2018/19 
 
 
Executive Summary 

The report presents the Academic Board’s schedule of business for 2018/19. 
  

Action Requested 

The report is for information.  Academic Board is invited to note its updated schedule of business 
for 2018/19. 
 

Appendices 

None. 

Author 

Name: 
Job title: 
Date: 

Kate Harvey 
Executive Officer, University Secretary’s Office 
28 January 2019 

 

 



Academic Board schedule of business 2018/19 

07 November 2018 
 

06 February 2019 17 April 2019 03 July 2019 

Student Survey outcomes 2017/18 National Student Survey 2019 (NSS) 
update 

Academic Assurance Report Admissions Policy 

Academic Assurance Report Academic Assurance Report Proposed dates for Academic Board & 
Committee meetings for 2019/20 

Academic Assurance Report 

Strategic Plan KPI Update REF Code of Practice Academic Board committee elections 
results for 2019/20 

Register of Collaborations and Partnerships 

Annual Research & Enterprise Activity 
Report 

HE-BCI report on enterprise income Academic Regulations (amendments) Annual review of courses approved to use 
the Fitness to Practise Policy & Procedures 

Recommendations for conferment of 
honorary awards 

Leeds Beckett University Access & 
Participation Plan 

 Academic Regulations (amendments) 

 Student Consultation Framework (SU)  Annual Statement on Research Integrity 
 Developments in Academic Regulations 

and Policy 
  

 2020 UG Entry Tariffs   
    
    
Standing items 
 
Membership & terms of reference (first meeting only) Report from the Chair  
Declarations of interest Report from the Students’ Union  
Minutes of the last meeting Student recruitment / applications / enrolment update  
Matters arising Reports / Minutes from committees  
Schedule of business   
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